Chapter 4

Waldorf Teacher Training Courses Around the World

Introduction

Section 1 provides statistical information on the growth of Waldorf schools in
Europe and the rest of the world, and also of the growth in Steiner/Waldorf teacher
training centres.

Section 2 describes the developments in Early Childhood Teacher Training, both in
Europe and Australia.

Section 3 gives an outline of the general characteristics of ‘Class Teaching’ in
Waldorf schools, and outlines the reasons that primary school teacher training is
the preoccupation of the majority of the Teacher Training centres.

Section 4 examines some aspects of a number of teacher training institutions in

Europe and around the world.

Section 1

Predominant Locations of Waldorf Schools and Training Centres

Statistics

An examination of the figures published by the Bund der Freien Waldorfschulen
(German Association of Waldorf schools)' reveals that from December 1988 to
February 1998 there was a 71% increase in the number of Waldorf schools, and a 94%
increase in the number of teacher training centres world-wide. Tables 1 and 2 below

compare the details.

Table 1: Waldorf schools
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1988 1998 % Increase
Total Schools 453 774 70.8
Total in Europe 352 (77.7%) 578 (74.7%) 64.2
Total for Rest of World 101 (22.3%) 196 (25.3%) 94

These figures show clearly that by far the greater number of Waldorf schools are
located in Europe. However a small percentage decrease in growth (not in the number
of schools, which clearly increased) occurred in the European schools over the decade
compared to world figures. Despite the dramatic changes in 1989 when ‘the Berlin
Wall fell” and new Waldorf schools opened in Eastern Europe, there is a percentage
increase in the number of schools outside Europe compared to the percentage increase
in numbers of European schools. Although the Waldorf school movement is
dominated (numerically) by Europe, the percentage of the schools in the rest of the
world, compared to the total number of schools, is slowly increasing. This
development has already led to a reinterpretation of formerly Euro-centric traditions in
the curriculum, and is significant for both schools and Teacher Training centres

outside Europe.

Table 2: Teacher Training Centres

1988 1998 % Increase
Total T/T Centres 33 64 93.9
Total in Europe 23 45 95.7
Total for Rest of World 10 19 90

" World List of Rudolf Steiner (Waldorf) Schools and Teacher Training Centres, (Copies for December
1988 and February 1998), published by Bund der Freien Waldorfschulen e. V., Stuttgart, Germany.
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A further analysis of Teacher Training centres outside Europe shows the increase of

these institutions in the decade since 1988.

Table 3: Teacher Training Centres Outside Europe

1988 1998 % Increase
Total 10 19 90
North America 4 8 100
South America 2 5 150
South Africa 1 2 100
Australasia 3 4 33.3

It will be noted that the percentage increase in the number of Waldorf schools from
1988 to 1998 is almost 94%, while the percentage increase in Waldorf teacher training
centres in the same period is almost 71%. However, no useful conclusion can be
drawn from these figures without knowing how many Waldorf teachers graduated and
joined the work-force. Figures comparing growth of Waldorf schools and graduates
from German teacher training seminars from 1985 to 1995 were available and are

presented in Section 4.
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Chapter 4: Section 2

Early Childhood Teacher Training

1. Introduction

In his educational lectures just before, and in the many that followed after, the
founding of the first Waldorf school, Steiner gave very specific indications on the
needs of primary and high school age children, but did not refer directly to the specific
requirements of Early Childhood education. However, in an early publication on the
education of the child, Steiner placed special emphasis on the importance of a child’s
education before the age of seven, saying that ‘before the change of teeth in the
seventh year, the human body has a task to perform upon itself which is essentially
different from the tasks of all other periods of life.” ' While focusing on the optimum
conditions required to enhance the child’s growth during this stage of life, Steiner did
not speak directly about Kindergarten education.

The first Waldorf school in Stuttgart did not, to begin with, have a
kindergarten, however a group of children under seven years, was cared for by
Elizabeth von Gruneliusz, in one of the rooms for one year, but after, as this room was
required for a classroom she had to stop. Three years later Grunelius started the
Kindergarten at the Stuttgart school and the Kindergarten has since been an important

feature of that school and almost all other Waldorf schools since.

" Rudolf Steiner, The Education of the Child in the Light of Anthroposophy, RSP, London, 1965, pp.
25-26 up to p. 31. This booklet contains the content of a lecture which Steiner delivered “in various
places in Germany” and was re-cast by Steiner in essay form, first published in German in 1909.

? Jiirgen Flinspach, an executive member of the International Waldorf Kindergarten Association,
attended the Vital Years 97 Conference in Adelaide. (Vital Years conferences are national biennial
conferences of Australian Early Childhood educators). In a lecture/report by Flinspach on the work of
the International Kindergarten Association (14" April 1997), Grunelius was described as a “shy” person
who did not ask Steiner about the needs of Early Childhood Education.
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According to Flinspach (see footnote 2) the Waldorf Kindergarten Movement
began with a conversation between Grunelius and Clara Hattermann®, a kindergarten
teacher in the Hannover Waldorf School, the outcome of which resulted in Hattemann
convening a meeting of kindergarten teachers from all over Europe in Hannover in
1951. This was the first of what has now become a tradition of yearly Kindergarten
Teachers Conferences in Hannover.* The purpose of these conferences has been for
colleagues to share their research and experiences in Early Childhood education.

In 1957 came the “Sputnik shock™ and one of the reactions in the West was to
re-evaluate and re-focus educational content and methods to “beat the Russians”. This
made itself felt in Europe in the 1960s and a consequence in many educational
systems was a move to start formal education before children were seven years old.
Waldorf educators, especially kindergarten teachers, were among the first to act to
protect children from a too early start to formal learning. Based on Steiner’s warnings
about the negative consequences of premature intellectual stimulation, Waldorf Early
Childhood teachers were against speeding up the learning process. The formation of
the International Association of Waldorf Kindergartens in 1969 developed out of the
need to provide a united front against what was perceived as “an attack on childhood”.
The idea of the development of the child, beginning with the origins in the spiritual
world, proceeding into physical birth and continuing the process of incarnation
towards the gradual independence of willing, feeling and thinking, gives rise to a child

rearing and educational method which requires specific conditions of care. Waldorf

? Clara Hattermann born 1915, was reported in 1997 as still being active in Early Childhood despite
being 82 years old.

* Delegates from all over the world now attend this forum, some receiving financial assistance from the
International Waldorf Kindergarten Association. From an oral Report by Jiirgen Flinspach delivered to
the Australian Association for Rudolf Steiner Early Childhood Education, 14™ April 1997.
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early childhood educators believe that some of the consequences of widespread
materialistic thinking has resulted in much misunderstanding of the real needs of
children and created a range of obstacles to incarnation. The Waldorf concern about
‘an attack of childhood’ arises from the unintended outcomes of well meaning policy
decisions which are nevertheless hostile towards children. In other words, when
political or economic indicators, rather than the real developmental needs of children,
are used as criteria to influence educational policy (such as early start to formal
schooling) they may potentially undermine, even be destructive to, the healthy

development of children.

2. Kindergarten Teacher Training

Consideration of what the Kindergarten Movement could do in the future, to ensure
that it was adequately prepared to protect the educational needs of young children, led
to the conclusion that it was essential to found Kindergarten Teacher Training
Seminars. Hitherto kindergarten teachers had been women who were “doers”, very
practical and focused on little children’s needs, but most were unable to articulate
their own needs, beliefs and ideas from a theoretical point of view.® In the following
decade Kindergarten Training Seminars were opened in Hannover and Stuttgart
(Germany), Zeist (Holland) and Emerson (Forest Row, England), and new centres
continued to be opened. In 1997 there were more than forty Kindergarten Seminars

around the world.

> The Russians launched the first artificial satellite, Sputnik, and shocked Western “advanced” countries
(especially USA) who blamed the state of their education for the fact that they had been beaten in the
race to reach outer space.

% From an interview with Jiirgen Flinspach 13" April 1997.
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In the past 25-30 years, kindergarten teacher training developed and has been
conducted in four major ways: “Parent Schools”, Full Time Courses, Retraining of
already accredited teachers, and Part Time Courses.

(1) Parent Schools. These are basically free training courses aimed at informing

parents about Waldorf education as it pertains to the first seven years. They have been
conducted with the expectation that some parents would become kindergarten
teachers. These “parent schools” have provided some teachers and many assistants in
kindergartens, but these courses are being increasingly closed down as alternative
ways of training prospective teachers have been adopted.

(2) Full Time Courses. These are open Kindergarten Teacher Training Seminars with

State accreditation. Graduates of this training would have a State recognised Diploma
and be able to work in any kindergarten. Entry into these two year full-time courses
required a preliminary one year’s (or equivalent) practical experience. This was
followed by two years of full-time Seminar training, and culminated with a one year
teaching placement during which time a research project on a special self-selected
theme was to be carried out. Financing a full-time training has been a problem for
many students.

(3) Retraining of conventionally trained teachers. Following the rapid expansion of

Waldorf kindergartens and schools in the 1970s and 1980s the demand for
kindergarten teachers far exceeded the supply.’” The Kindergarten Association in
Germany began looking for ways to take State trained kindergarten teachers and
retrain them in Waldorf pedagogy. Training courses consisted of three terms of four

weeks each with “a practical” in a Waldorf kindergarten before and after training.

7 A similar scenario faced the Waldorf Primary and high school sectors.
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Written assignment(s) and mentoring by a colleague were additional requirements. As
a result of this training the graduate would be eligible to teach in both Waldorf and
conventional kindergartens.

(4) Part-Time Training. The current situation consists in providing courses that make

it possible for individuals to continue with their normal professional life but study
part-time in afternoons, evenings, weekends and/or holiday periods. These training
forms will be offered more and more in the future as it appears that stringent
economic factors make it increasingly difficult for people to study full-time. Ways are
being explored to structure these part-time courses so that they will result in a

recognised teaching accreditation such as a Diploma.

3. Content of Seminar Courses

In addition to the usual content pertinent to being a kindergarten teacher, didactics and
methods, Waldorf kindergarten training promotes the self-development of students. In
the full-time courses in Europe and elsewhere around the world, more than half of the
classes are in the arts, such as eurythmy, speech formation, painting and modelling, as
these provide the tools for self-development.®

Waldorf views of child development consider that kindergarten teachers, more
than teachers of any age group, are most likely to be imitated by the children.
Imitation is considered to be the primary means of education for pre-school children.
Children are seen to not only imitate the outer forms and gestures of the teacher but
also the nuances of their ‘inner gesture’. Therefore it is an important principle of
Waldorf education that teachers must become conscious of the quality of their own

gestures and make them worthy of being imitated. In addition to study and training in

8 From an interview with Jiirgen Flinspach, see footnote 2.
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observation, the most effective means to bring this about has been found to be self

awareness and inner development through artistic activity.

Some of the major themes of study include the following:

Foundation studies in a range of educational philosophies (not only Waldorf),
which help to place anthroposophical education within a circle of other early
childhood approaches and highlights the similarities as well as the important
differences between them.

Basic lectures on Steiner’s books such as Philosophy of Freedom, Theosophy,
Knowledge of the Higher Worlds, The Education of the Child and other books on
education introduce students to the breadth of lifelong study ahead of them.
Science, especially biology, leads into an approach to understanding the world of
Nature around little children.

Very important is a knowledge of the Twelve Senses’ and the factors which
strengthen their development or militate against it.

A study of the wide-ranging theme of The Cycle of the Year, and of the celebration
of festivals, is made as the implementation of this is seen to be an important, even
fundamental, way of bringing regularity and rhythm into kindergarten life.

A study of children’s literature, fairy tales and stories, leading to developing
criteria for what constitutes a ‘good book’ or story (or not) for children, and also of

the effects of different media on children’s development.

While core studies covering common themes certainly exist, training seminars are as

individual as the lecturers and artists who teach in them. Standardised courses for all

? In addition to the usual five senses, Steiner described seven others. The healthy development of the
senses in early childhood is considered essential for higher order cognition in later phases of life.
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seminars are not only unlikely to be found but in some cases are considered to be

educationally stifling and unproductive.

4. Kindergarten Teacher Training in Australia

Kindergarten training has been conducted in individual schools by experienced
kindergarten teachers from the early years of the Waldorf school movement in
Australia. For example, Susan Whitehead, a founding teacher of Lorien Novalis'’,
trained people as apprentices in her kindergarten. However, this section will focus on
kindergarten training outside of individual schools.

In 1984, Lesley Long, a kindergarten teacher at Glenaeon'', took study leave
and trained at the Kindergarten Training Centre in Gloucester, England with Margaret
Meyerkort.'> Out of her enthusiasm for the quality of the training she had received,
Long invited Meyerkort to come to Australia. The responsibility for organising
Meyerkort’s visit was taken by Susan Haris'?, who has since become fondly known as
the “grandmother of Early Childhood” within the kindergarten movement in Australia.
Long and Haris coordinated the first Vital Years Conference which was held in the
Blue Mountains in 1985. Since then, Vital Years Conferences have been held every
two years and, being the rallying point for the majority of Waldorf kindergarten
teachers, they have been held at different venues around Australia, each time with a

noted keynote speaker.'*

1% Lorien Novalis School for Rudolf Steiner Education was founded in 1971 and is located at Dural, an
outer suburb in the north-west of Sydney.

' Glenaeon Steiner School began in 1957 and was the first Waldorf school to be founded in Australia.
It is located at Middle Cove on the north shore of Sydney.

12 Margaret Meyerkort is a well known Early Childhood Educator, author, and world-wide educational
consultant in Early Childhood.

" In 1985, Susan Haris had just finished as Director of Miroma Adult Activity Therapy Centre, a
school for children with intellectual disabilities in Sydney. In 1997 Susan Haris, now over 80 years old,
is still involved in Early Childhood education.

" Vital Years 85 Blue Mountains (Margaret Meyerkort), Vital Years 87 Sydney (Margaret Meyerkort),
Vital Years 89 Sydney (Elizabeth Moore Haas), Vital Years 91 Dandenong, Vic. (Elizabeth Moor
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Out of these meetings came the gradual formation of the Australian
Association for Rudolf Steiner Early Childhood Education, founded 1991 in
Melbourne, which, in addition to furthering the cause of Steiner Early Childhood in
Australia, maintains a direct link with the International Waldorf Kindergarten

Association.

5. Current Kindergarten Training Courses in Australia'®

Full-Time Training

Parsifal College in Sydney is an adult education centre based on the work of Rudolf
Steiner (See Chapter 5). It conducts a one-year Orientation Course in Anthroposophy,
a two-year course in Rudolf Steiner Education and a course in Rudolf Steiner
Education for Kindergarten. The Kindergarten Training began in 1987 within the
primary teacher training and continued from 1991 until 1994 as a seperate training
course with holiday seminars (two weeks each in the Winter and Spring holidays) as
well as a four day residential seminar, and practice teaching blocks in Steiner
kindergartens with experienced teachers.

1997 was the first year in which Parsifal College conducted a two year, full-
time accredited training course for Kindergarten teachers. The first year is an
Orientation Course in Anthroposophy and the second year is the Steiner Kindergarten
Education course. There were nine students doing this course, all of whom did the

Orientation course in 1995 or 96.

Part-Time Training

Haas), Vital Years 93 Byron Bay (Freya Jaffka), Vital Years 95 Dr. Michaela Glockler (Melbourne),
Vital Years 97 Adelaide (Dr. Renate Breipohl).
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In Sydney, 25 students attended an extensive practical course consisting of five
weekends and thirteen three-hour Monday night classes. Having done this course,
students qualify for a licence to conduct home based child care centres (with a
minimum of five children per home). In Melbourne a one year Introduction to Early
Childhood course, consisting of one evening per week during school terms plus one
Saturday per term, attracted between 25 and 30 people. In Brisbane a course of nine
weekends in the year is conducted for teachers who want to familiarise themselves
with Steiner Early Childhood Education.'®

6. Summary

A sketch of the development of Waldorf Early Childhood Teacher Training has been
given. We have noted that training of teachers for kindergartens has included a variety
of measures from apprenticeship to more formal accredited courses. In Australia in
more recent times, the Early Childhood initiatives of Parsifal College in Sydney
together with the members of the Australian Association for Rudolf Steiner Early
Childhood Education, has resulted in an increase in provision of trained Early
Childhood workers. It is clear to both parties that much still must be done to provide
enough trained teachers to satisfy the demand by different communities around

Australia for Waldorf Early Childhood education.

> From a verbal report on Rudolf Steiner Early Childhood Training in Australia, given by Susan
Perrow at a meeting of the Australian Association for Rudolf Steiner Early Childhood Education,
Adelaide 14™ April 1997, and an interview with Susan Haris conducted 19™ April 1997.

'® Details of course structures and student numbers were confirmed by Dr. Renate Breipohl, the
Director of the Kindergarten Training and Coordinator of Parsifal College, and were accurate up to
August 1997.
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Preparing Class and High School Teachers

1. Introduction

We will now turn our attention to the predominant task of the majority of Waldorf
Teacher training seminars, which is to prepare primary school Class Teachers. There
are a number of reasons for this, the most obvious being that Class teachers are in
greatest demand. The relatively long term commitment by a teacher to a group of
children means that each year a school will require a new teacher to begin the Class
Teacher cycle. Factors of natural attrition aside, such as resignations due to maternity
leave, illness or death, and structural factors, such as when a teacher, having
completed one cycle', decides to begin another (usually after a year’s sabbatical
leave), the employment of new teachers is still the dominant need of most schools.
Consistent and effective teacher training facilities are therefore a very significant
factor affecting the growth and philosophical integrity of the Waldorf school

movement.

2. General characteristics of Class Teaching

Unlike Kindergarten teachers, who care for children for up to two years, Class
teachers receive their students in the first class (when the children have turned or will
turn seven years old) and then proceed with this same group of children for their entire
primary education. While most Waldorf schools have an eight-year class teacher

period, this varies from six to eight years, depending on local traditions or regulations.

! Primary school Class teachers normally remain with one group of children for the duration of their
primary schooling. This period is called a ‘cycle’ and is detailed in this section.
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From a world-wide context, the majority of schools (which are in Europe) have an
eight year cycle of primary education, therefore teachers are required to teach a
curriculum and manage the range of needs of children from the junior primary years to
early-adolescence.

This division into three distinct stages of schooling - early childhood or
kindergarten, primary, and secondary - has its basis in Steiner’s views on the stages of
child development, which have been outlined in previous sections. While the first
stage culminates with the transition from kindergarten to the first primary class, and
occurs when the loss of the milk teeth is established (usually around the seventh year),
and the second stage comes to completion with the changes of puberty (usually around
the fourteenth year), there continues to be healthy debate within the school movement
about the educational consequences of the fact that in modern times (unlike central
Europe of the 1920s), these stages, especially the onset of puberty, are being
established one or two years earlier.” The debate hinges on whether the earlier
physical development typically parallels the social and emotional development.

Studies in the United States of America suggest that the earlier transition is
due to a variety of factors and that while physical development seems to have been
‘speeded up’, emotional and mental development has not necessarily kept pace with
it’. Waldorf schools, while taking into account these new developments in children’s

growth, have generally erred on the side of allowing children to be children and

? Some data on this issue has been presented in Chapter 2, Section 2 in the section on The Tripartite
Soul in Steiner’s Educational Philosophy.

? David Elkind, Miseducation: Preschoolers at Risk, Alfred A. Knopf (Random House), New York
1987; David Elkind, The Hurried Child Growing Up Too Fast Too Soon, Addison Wesley, Reading,
Massachusetts and other, 1981; David Elkind, A/l Grown Up and No Place to Go: Teenagers in Crisis,
Addison Wesley, Reading Massachusetts and other, 1984. Elkind is Professor of Child Study at Tufts
University.
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exercising their freedom to structure the curriculum to suit the needs of the children
being taught.

The class teacher leads his or her class through each day’s main morning
lesson for (taking the maximum) eight years and normally teaches all the subjects
apart from foreign languages, sports, practical arts, eurythmy and music. Throughout
the developmental stages between the change of teeth and puberty, the class teacher
provides continuity within the flow of changing personal relationships. The needs of
individual children can be seen in the context of the general development of the
human being and of the changing conditions demanded by this development. In this
context, teachers themselves remain students, and are required to go beyond a study of
mere phases of development. In all countries which conduct Waldorf schools, in the
words of two prominent teacher trainers, teachers are expected to engage in ‘a
continual process of inner discussion with Steiner’s anthropology and train themselves
to develop the intuitive faculty of knowing what to do with an individual child at a
particular juncture of her or his development.’* As discussed above with reference to
earlier puberty, this will influence the choice of material and the way it is presented to
the class. In other words, teachers must be prepared to meet the children on their own
ground and to take their positions seriously.

In the concept offered by the Waldorf Schools the teacher is required to work
with the children as whole persons. They are expected to do more than merely inform
and assess their pupils. They do the work of guides and, in agreeing to accompany

their pupils for a certain stretch of time, make this period a part of their personal

4 Magda Maier and Martyn Rawson Why does a teacher stay with his class for the first eight years? in
Waldorf Education: Exhibition Catalogue, 44" Session of the International Conference on Education of
UNESCO in Geneva. Freunde der Erziehungskunst Rudolf Steiners e.V. 1994, pp. 44-45. See also
Torin M. Finser, School as a Journey: The Eight-Year Odyssey of a Waldorf Teacher and His Class.
Anthroposophic Press, Hudson, New York, 1994
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biographies. This aspect of the teacher’s profession includes the realisation that what
one does can have an exemplary function in the lives of those individuals that have
been entrusted to one’s care.’

Thus for eight years the class teacher takes his or her class through the
sequence of learning, as well as their emotional development, the development of
skills and the process of becoming a social community. Together with their class
teacher, the children go through the processes of learning how to write and do
arithmetic, how to read, to paint and draw, they learn to sing and play a recorder, to
work at grammar and geography, at biology, chemistry and physics. All these subjects
are given as periods of several weeks during the first two hours of the school day.
These first lessons are often known as ‘Main Lessons.’

This practice gives class teachers a coordinating position with regard to the
staff who teach foreign languages, hand work, gymnastics and all those subjects that
are taught all the year round in lessons that have their firm place in the weekly
timetable. Class teachers work with their classes every day and all the year round. A
special relationship of familiarity usually leads to mutual trust, which gives rise to the
climate of openness and attention that is the suitable atmosphere for learning and
inner growth. ®

Apart from the above-mentioned qualities required for class teaching, Waldorf
schools operate without a headmaster, principal or director (see the section on
Steiner’s Social Theory for a rationale for this practice), and therefore all staff take
some responsibility for the administration and management of the school. Because the

continuing life of the school is considered to be the responsibility of all those working

’ Ibid. Magda Maier and Martyn Rawson
6 .
Ibid.
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in it, responsibility and freedom are two interconnected qualities that permeate and
determine how a Waldorf school works. After a trial period, every colleague who
decides to stay at the school takes part in the meetings that constitute the management
of the school. They actively undertake the various duties that normally apply to the
role and function of a headmaster, principal or administrator; tasks such as “hiring and
firing”, putting together the timetable, determining the work load, finding relief
teachers, organising programmes of further training, and so on. The principles of
autonomy and consensus, rather than autocracy and hierarchy, provide the ideal
reference points for cooperative-working. Therefore skills in group work and collegial
relations, administration, problem solving, conflict resolution, mediation, decision
making and delegation are likely to be required at various times in one’s school life.
The purpose of presenting such an onerous picture of the tasks of Waldorf
class teachers, their teaching milieu and the organisational factors that confront them
is to highlight the varied nature of their work (compared to the usual expectations of
primary classroom teachers in conventional schools) and to indicate that any “one off”
teacher training course would be hard-put to achieve an adequate preparation for all
that will, ideally, be required. Indeed, it seems somewhat unrealistic to expect that
pre-service training courses alone would be able to provide anything but a general
framework for non-curricular skills and competencies. It has already been indicated, in
the discussion on the initial teacher training course (1919) and the subsequent
teacher’s Konferenzen, conducted by Steiner (1919-1925), that in-service training was
a critical component of the on-going training of Waldorf teachers. This principle of
on-going training continues to be a characteristic feature of Waldorf schools all over

the world.
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Chapter 4: Section 4

Waldorf Teacher Training Courses around the World

1. Introduction

The founding of the first Waldorf school in Stuttgart, Germany, and the initial teacher
training course there, have already been discussed in Chapters 2, Section 3 and
Section 2 of this chapter. Table 4 below illustrates the growth of that school in the
first six years. It appears that by 1921/22 the school had already begun a double
stream. We especially note the growth in the number of teachers from 12 to 47, which

clearly demonstrates that there was, from the beginning, an ongoing need to train

teachers.'
Table 4. First Waldorf School, Stuutgart
YEAR CLASSES TEACHERS STUDENTS
16/9/19 to 24/7/20 8 12 256
20/9/20 to 11/6/21 11 19 420
18/6/21 to 30/5/22 15 20 540
20/6/22 to 24/3/23 19 37 640
24/4/23 to 7/4/24 21 39 687
30/4/24 to 30/3/25 23 47 784

During the same six years Steiner schools were founded in Austria, Switzerland,
Holland and England. Following the pattern established by the first school in

Stuttgart, all were founded and supported by parents and interested individuals. One



181

of the two central problem areas in founding the schools was, and continues to be, the

supply of trained Waldorf teachers (the other is financing them).

2. Waldorf Teacher Training Seminars in Germany

2 (a) General background

The following teacher training seminars currently operate in Germany.

(1) The Lehrerseminar fiir Waldorfpddagogik in Kassell

(2) The Waldorflehrerseminar in Kiel

(3) The Seminar fiir Waldorfpddagogik in Hamburg

(4) The Seminar fiir Waldorfpddagogik in Berlin
(5) The Institut fiir Waldorfpddagogik in Witten
(6) The Pddagogische Fachseminar fiir Leibeserzichung an Freien
Waldorfschulen in Heidenheim

(7) The Freie Hochschule fiir anthroposophische Péddagogik in Mannheim, and

(8) The Sprachlehrseminar, also in Mannheim

(9) The Seminar fiir Waldorfpddagogik in Stuttgart
(10) The Seminar fiir Waldorfpddagogik in Niirberg

Chart 1, below, illustrates the situation from 1985 to 1995 with regard to the growth
of schools compared to the total number of students attending the various teacher
training Seminars in Germany. The number of Waldorf schools had grown from 81 in
1985 to 158 in 1995. This demonstrates that although there has been almost a
doubling of the number of schools, and therefore an increased need for teachers, the
number of graduates from teacher training centres (apart from a peak of 887 graduates
in 1991) had remained a steady average of about 800 a year. The trend from 1991 to

1995 however shows a gradual decline in students attending teacher training seminars.

! Eric Gabert, “The Six Successive Years of the School”, in Rudolf Steiner’s Conferences with the
Teachers of the Waldorf School in Stuttgart, Volume One, 1919-1920. Steiner Schools Fellowship
Publications, Forest Row, East Sussex, UK, 1986, pp. 21-33
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Chart 1: Waldorf School Growth and Seminar Student-numbers 1985 to 1995. 2

The various factors affecting enrolments and the strategies being tried to either
increase the number of students attending seminars or finding alternative ways to train
teachers, will be discussed in due course. The Advisory Committee for Teacher
Training (Ausbildungsrat 1995/96) lists nine teacher training seminars in Germany.’

These are listed above and some will be selected for closer investigation.

2 (b) The Seminar fiir Waldorfpidagogik (Stuttgart)

This seminar in Stuttgart is the oldest centre for Waldorf teacher training and a

majority of the teachers trained in Germany come from there. The Seminar has

2 Ausbildungsrat: Bericht fiir das Studienjahr 1995/96. A report by the Advisory Committee on
Teacher Training for 1995/96 for the Bund der Freien Waldorfschulen (Association of Waldorf
Schools in Germany), Stuttgart, October 1996, p. 21

? From the Ausbildungsrat (1995/96 Teacher Training Report), pp. 8-19
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developed a range of courses to suit a variety of needs. A large part of the seminar
prepares students for the task of Class teaching (that is, primary school).

e There is a one year course for pre-trained (conventionally) teachers to re-orient

them to Waldorf pedagogy;

e a two year course for those previously state-trained who need a more fundamental

education in anthroposophical studies and Waldorf pedagogy.

* a four year course for those not previously state-trained leads to becoming a fully

trained teacher, but before starting this course the prospective teacher must do
training for one year at another institution;

* a high school course for teachers specialising in high school teaching usually takes

more than one year;

e aone year pedagogical/artistic study for eurythmists;

e part-time courses catering for people already working;

 a training for specialist teachers (for example, foreign languages) for primary and

high school.
The Ausbildungsrat 1995/96 (Teacher Training Report) states that statistics over the

years show that a high percentage of the Stuttgart graduates have taken up work in
Waldorf schools and that a high number have stayed in work for a longer term. While
the report does not provide detailed statistics, an example given is for the study year
1994/95 in which 120 students completed their study. Of these graduates, eighty
(67%) worked in Waldorf schools, 38 did not, and 2 had found employment in a
Steiner based institution for disabled people. In recent years student numbers have
remained fairly constant (despite a general decline overall in Germany - see graph
above), however, the report states, staff numbers have shrunk.

A substantial part of teaching methodology (didactical approach to teaching
certain subjects) has been given by practicing teachers from nearby Waldorf schools.
Although not all of these guest teachers participate in the Seminar’s Collegium

meetings, this approach guarantees a good relationship between the Seminar and the
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schools. In addition to maintaining a close connection to the schools, the seminar staff
have a strong conviction that an active research activity, one which deals with the
sources of Waldorf pedagogy, should be a fundamental part of teacher training
centres.

The seminar in Stuttgart is well known for its remarkable research activity
which is demonstrated by a comprehensive list of publications by its staff.
Unfortunately for English speaking Waldorf teachers (who do not read German) most

of these are not translated into English.

2 (¢ )The Institut fiir Waldorfpiidagogik (Witten-Annen)

This seminar in Witten began in 1973 with thirteen students, and by 1985 there were
380 students in a four-year training programme. In 1996 there were 240 students. The
Institute has ‘succeeded in getting real cooperation between schools and the teacher
training seminar’® having previously faced some problems with getting adequate
mentoring in schools for their students. The /nstitute’s courses began ‘in a traditional
way, very teacher centred, with no notion of group work’> but in recent years has been
trying innovative approaches in order to attract students, provide courses which are
more relevant to current conditions, and which are perceived to be appropriate for the
needs of schools in the near future.

* It conducts one-year foundation studies in Anthroposophy which now incorporate a
special project requirement.

* In 1996 twenty five students were doing a one-year postgraduate course in Waldorf
pedagogy.

* Some students, at the same time as doing their teacher training, have undertaken a

three year training in administration.

* From notes taken by the writer at a Symposium on Questions of Teacher Education held in Zeist,
Holland, 14™-17" March 1996. Report given by Johannes Kirsch Witten.
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This focus on formal training for school organisation and management is a welcome
innovation and has been added in response to the fact that many Waldorf schools, and

especially those newly established, experience difficulties in this area.

2 (d) The Freie Hochschule fiir anthroposophische Piidagogik (Mannheim)

This seminar, together with the Sprachlehrseminar (foreign language teaching
seminar) has, like the one in Witten, changed its courses from the more traditional
forms and now offers greater choice in lectures (though limited). The option whereby
course accreditation can be accumulated over time is a relatively new feature. Also
new 1is the fact that Waldorf teacher training is financially supported by the State
Department of Employment for people who wish to retrain as Waldorf teachers. In
order to be accountable to the Department of Employment, a register of courses which
could be accredited with the State was being drawn up at the time the report was being
written. Mannheim is working with Stuttgart on this project.
The teacher training course is a two-year training (for some with appropriate

background, one year is sufficient). Other courses featured include:

e one ‘accompanying people in their daily life’ (that is, courses for those already
engaged in work),

e part-time courses,

e course in curative pedagogy (what we call ‘special education’),

 course for teachers of foreign languages.
The Ausbildungsrat report quotes the following figures for the study year 1994/95: 29
students did the main two-year training; 47 were in the foundation year course; 20

were already working and doing step-by-step courses; 14 were studying Curative

3 Tbid.
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education; 21 were in evening classes; and 11 were guests. Fifteen percent of students

were ‘foreign’, that is, non-German.

At the Mannheim teacher training seminar, at the start of the seminar year,
all students (apart from 2nd-year students, foreign language teaching students, and
those doing courses for personal interest) studied the three fundamental lecture
courses given by Steiner in 1919 (see Chapter 3 Section 2). This took the form of
daily morning seminars of ninety minutes for a minimum of three weeks. At the
beginning of the Foundation Year students undertook:

* apracticum on a Bio-Dynamic farm,;

* Dbasic studies for all students in History, Social Studies, Mathematics, and Music ~
not as teaching methodology but as a form of liberal education for self-
development.

Each year a seminar for parents and teachers has been held which has been

particularly relevant for the second year students, their partners and possibly their

children. At this meeting, the demands of Waldorf teaching and the likely stresses
that may result for partners and children, are discussed. The issue of stress resulting
from the demands of the job recurs as a theme in this thesis, as it does in the Waldorf

school movement as a whole.
2 (e) The Seminar fiir Waldorfpidagogik in Berlin

The training in Berlin is included here to highlight one approach which the Seminar
has used to introduce Steiner’s ideas to applicants, many of whom have been, (as a
result of the Communist occupation at the end of WWII), educated under a Socialist
regime and probably indoctrinated with Socialist ideology. In order to participate fully

in the courses, based as they are on Steiner’s philosophy of freedom of the human
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spirit, students will confront their values, attitudes, knowledge and beliefs on a range
of concepts, about the nature of the human being and the world, that go beyond the
boundaries of communist dialectical materialism, indeed of materialistic philosophy
per se. Some students applying for admission into the seminar are mature aged and
seeking a change of career but, for various reasons, are unemployed. They have been
referred, by the State unemployment office, to the Waldorf seminar for retraining.
There they usually encounter a different ‘culture’. ® Much of what has been described
as Steiner’s educational philosophy, in Chapter 2 Sections 2 and 3, would need to be
interrogated, ‘worked through’, and reinterpreted in order that it can have meaning in
the everyday lives of the students, some of whom are already conventionally trained
teachers.

In an address on various themes in Lecture Three of Steiner’s Study of Man,
Wilfried Jaensch’ gave an example of how he approached the study of some, often
difficult to grasp, concepts embedded in a paragraph, and which can be easily
bypassed if one is inattentive. He referred to the statement by Steiner that ‘man is not
merely a spectator of the world: he is rather the world’s stage upon which great
cosmic events play themselves out’® To make sense of this sentence, explained
Jaensch, four main concepts need to be understood. These are ‘man’ (the human
being), ‘world’, ‘spectator’ and ‘stage’. The aim is for the students to build a personal
relationship to this sentence. What do they understand by the word ‘world’, ‘human
being’, ‘spectator’ and ‘stage’? Where did they get their ideas from? Have they

accepted them on someone else’s authority? What does each individual think?

% Recounted in a lecture delivered to an International Waldorf Teacher Training Conference at Jérna,
Sweden, 13"-17" May 1998 by Dr Wilfried Jaensch who teaches in the Seminar in Berlin.
T e .
ibid
¥ Rudolf Steiner, Study Of Man, RSP, London 1966, p. 54
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Clarification of this relationship between self and world, and about whether one is a
spectator or player in life, is one of many challenges which is brought by a study of
Anthroposophy. This particular one is seen to be crucial because the teacher’s inner
disposition with this issue will influence the young people with whom he or she will
interact in the classroom.

By making reference to their own experiences, such as the 1968 revolution, the
fall of the Berlin wall, the changes from a ‘social democratic’ to a ‘capitalist’ State, or
other experiences in their own biographies, they may not only begin to think for
themselves and discover their own values and beliefs, but also, and more importantly,
discover themselves as free willing beings with power of agency in their own lives.
Jaensch explained his conviction that students should leave school having developed
this belief in themselves.

Waldorf teacher training seminars all over the world strive to achieve this
outcome in the way they approach the study of Steiner’s Anthroposophy and

especially his Study of Man educational course.

2 (f) Conclusion

General information about the current status of German Waldorf teacher training was
readily available due to the research of the Advisory Committee on Teacher Training
which compiled the teacher training report.9 However, despite the general outlines of
the nature of the courses at different Seminars insufficient information is given in the
Report on specific course content. For example, it is taken for granted that all students

would undertake a period of observation and teaching practice throughout their

? The writer is grateful to Georg Kniebe, a member of the Advisory Committee on Teacher Training
which researched the data and compiled the report. Herr Kniebe clarified the situation, regarding
Waldorf teacher training in Germany, during an interview in January 1997. He also forwarded a copy of
the committee’s 1995/96 report.
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training, but details specifying how often and for how long were not given. The
Report does raise some very important questions and issues which the training
seminars themselves, to a greater or lesser extent, are discussing and for which they
are seeking solutions. These questions will be reproduced here because they are
pertinent for all Waldorf teacher training institutions, not just those in Germany.

* How do the teacher training seminars structure the initial meeting of the new
student with Anthroposophy?

e Do they have a clear methodological understanding of this task [of introducing
anthroposophical content to new students]?

e What importance is given to the Study of Man? What are the expectations? What
should be achieved by the students? What methods do they use in helping
students to make the content their own?

» With which anthroposophical literature do they work, apart from studying The
Study of Man lecture courses? For example, do they use Theosophy, Occult
Science, Philosophy of Freedom?

» In what way (apart from the content) is a new way of looking at the world coming
into teacher training? For example, Goethean Science, phenomenology,
symptomatological approach to history, reading of physiognomy? How are these
approaches integrated into the overall working of the seminars?

* What are the leading thoughts about the artistic part of their training? For
example, the size of it, the differentiation, the methods, the expectations?

* To what extent do seminars provide courses concerning social growth or personal
growth, or experiences in a practical realm?

* Do the seminars effectively prepare people to take up collegial work, not only
administrative tasks but also the kinds of processes required to deal with that
work?

* Do seminars help to build social competence and social abilities?

* What kind of inner attitudes and formations [do the staff in seminars individually
bear], and what structures are in place so that the seminars themselves are an

institution that is inspired by the anthroposophical vision of the child?
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Although these questions were raised in the Report about the situation of the German
Waldorf teacher training seminars, no full-scale study eliciting responses has yet
emerged. Independently of this German Report, responses to some of these questions
have been researched in relation to the training of teachers in Australian Waldorf
schools. This thesis will examine some of the responses given by teachers and teacher
trainers, and results may be found in Chapter 6 Section 3 and en passant.

Despite the relatively numerous training centres in Germany, the report states
that demand for trained Waldorf teachers exceeds supply: ‘For the totality of our
school movement we can state that there is an acute lack of students joining our
teacher training centres...there are a number of teacher training centres where the
number of places offered are not fully taken up.’'® This issue of the gap between
demand and supply was raised at the beginning of this section on the German training

centres, and will be taken up later.

3. Training in Switzerland: Rudolf Steiner Teachers’ Seminar in Dornach

The Seminar teaches the basic knowledge needed by Steiner Waldorf teachers in the
following courses:

e Two-year full-time daytime seminar
* Four-year part-time evening seminar (twice weekly plus Saturday mornings)
e Three-year in-service seminar for teachers already working at Steiner Waldorf

schools.
The Seminar in Dornach does not consider itself to be a seminar exclusively for the
Swiss schools. Rather it sees itself as ‘a seminar for international education’.!’ The

two-year full-time course tends to enrol a more international group of students, for

' From the Aushbildungsrat (1995/96 Teacher Training Report), p.25

"' From an interview with Jon McAlice, principal lecturer at the Seminar, 20™ May 1998.
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example including some students from India and Japan. The 1997/98 intake had
twelve students in the first year and thirteen students in the second year, and students
in this group tend to be between 25 and 35 years old. The four-year part-timers,
together with the in-service group, numbered about fifty students, and these tend to go
mostly into Swiss schools.

The in-service students are required to be already involved in a school, must
have a ‘mentor’ who supervises their progress, and must attend seminar one weekend
per month and a two-week intensive course per year. Students in this course are
mostly between 30 and 40 years of age, although overall the range is between 21 and
50 years.12

The Seminar strives to ‘remain free to tackle the task of developing good
Waldorf teachers who are able to take responsibility in schools and be innovative in
their teaching. It does not attempt to produce teachers with a certain stamp.’"
Although the seminar has produced some graduates who are central figures (‘world
famous’) in the world-wide Waldorf school movement, graduates are not usually
recognisable by a Dornach Seminar stamp or style, but tend to be individual in their
approach to teaching.

The Seminar is in a unique position in the world because it is situated close to
the Goetheanum, the headquarters of the General Anthroposophical Society, and
perhaps because of this works more openly with questions of ‘the inner path’ and
‘inner work of teachers’. Consequently the seminar training has placed great emphasis
on anthroposophical studies and artistic work. Students are guided to working

intensively with Steiner’s Practical Training of Thought, Occult Science, and Study of

2 ibid
1 ibid
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Man. Utilising the phenomenological approach, in order to lead to a deeper
understanding of the child and the human being, has resulted in students being more
able to access their own powers of initiative and renewal.

In the full-time course students work with the Study of Man almost daily.
‘They have to be able to start with the phenomena and lead to where the spirit
becomes experiential’'?. Students are challenged to think independently, and waffle is
strictly out of bounds. An example of a way of working with the Study of Man lectures
is as follows: Students are asked to read, for example, a paragraph in the lecture being
studied, encapsulate its meaning in a key sentence, then, having understood the
concept, rewrite the paragraph in their own words, and finally read Steiner’s
paragraph again. These attempts at causing a transformation in the thinking process,
coupled with extending the imagination, especially through artistic training, helps to
enliven the powers of initiative and develop reliance on one’s own creative powers.
Without this, ‘they will be incapable of meeting the needs of the children.’"”

Some aspects of the aims and approach are reminiscent of what was previously

described as successfully occurring at the seminar in Berlin.

4. Training in the Netherlands

After Germany, the Netherlands has the greatest number of Waldorf schools in
Europe, and like Germany and England, the first school in The Hague was opened
during Steiner’s lifetime. There are approximately 100 Waldorf schools, of which the
majority offer kindergarten and primary education. In 1996 sixteen schools offered a
secondary education. The sole teacher training institution is in Zeist-Driebergen where

the Hogeschool Helicon (Teacher Training Seminar) offers a variety of courses to

' ibid
5 ibid
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meet the increasing demand for teachers. This Seminar was originally founded in
1973 as De Vrije Pedagogische Akademie or Free Pedagogical Academy (‘free’
signifies ‘independent or private). '°

The Seminar is a central focus ‘in a [school] movement that is constantly in

17 Teachers from all over the Netherlands come to Zeist

movement and development
to observe and study the latest developments in Waldorf teacher education and to
participate in intensive weekend or holiday in-service courses. In 1995 five hundred
Waldorf teachers came for weekend refresher courses.

In 1996 the Seminar had enrolled 225 students in their teacher training
courses. These include a four-year full-time training and a four year evening course
(4.30 to 9.30pm) twice a week. The part-time course accepts mature age students only
(must be at least 27 years old). In addition to anthroposophical studies and the arts,
‘students learn the curriculum for the eight classes’ even though Waldorf schools in
Holland vary in the length of the primary education they offer - from six to eight
years. In 1996 there were thirteen full-time staff at the Seminar and approximately
thirty other teachers conducted part-time courses.'®

An innovative approach to studying Steiner’s fundamental Study of Man
course has been introduced. In acknowledging Steiner’s view of stages of adult
development, the Seminar recognises that there is a subtle but significant difference in

the approach to learning taken by students in the seven year cycle of 14-21, from 21-

28 , again from 28-35, and yet again from 35-42. As most students attending seminar

' From an interview with Marcel de Leuw, director of the Teachers Seminar (16th May 1998) and the
1996/1997 Prospectus of the Hogeschool voor Opvoedkunst (Teacher Training Seminar, Zeist-
Driebergen, Holland).
' From a verbal report, by Marcel de Leuw, on the Dutch teacher training situation at a Waldorf
;l;eacher Educators Symposium, Zeist, Holland, 14" -17" March 1996

ibid
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fall in the 21-28 age group, specific methodologies have been developed to assist
students to integrate the spiritual-scientific content of Steiner’s early educational
lectures.'” It is held that each of the seven-year periods of development have their own
laws. ‘When we reach 21, there is no area left [in the astral body] that can be educated
[from the outside]. We can only talk about self-education. It is the meeting of souls
that makes development possible.””” The onus is clearly placed on the students to
individually make an effort to educate themselves. Coming together as a community
of learners ‘makes development possible’.

The Study of Man course is introduced in the third year of the teacher
training course in a four-week block period. Without elaborating on specific methods
here, it is notable to report that the Seminar teachers ‘have developed a form in which

2! and artistic expression is integrated with intellectual

the feelings play a central part
conceptualisation so that thinking, feeling and will are all engaged in the learning
process. For example, the ‘younger’ students (21-28) are encouraged to read one of
the Study of Man lectures but, at first, without attempting to understand (intellectually)
what is being said, students are asked to map their feelings about what they were
reading. These ‘feeling-experiences’ are then shared in a tutorial group. The next step
is to paint, draw or sculpt this ‘feeling-landscape’. The final stage is to articulate their
experiences into concepts which can be understood by others on a ‘thinking level’.

In this way Steiner’s ideas are internalised through a process which begins

from feeling, enters into will activity, and finally is raised into thought, but by now the

thoughts have emerged out of their own experiences, and therefore they can claim

" From a paper titled “How to learn to love the ‘Study of Man’ between the ages of 21-28” delivered at
n Symposium on Questions of Teacher Education, Zeist, Holland, 14™ -17" March 1996.
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them as their own. This innovative approach is another example of the new

approaches being tried at the Seminars in Berlin and Dornach.

5. Training in the United Kingdom

5 (a) General background

Following Steiner’s visits to England the first school to be founded was Michael Hall
school. As well as being the oldest English speaking Waldorf school, Michael Hall is
also the largest in the United Kingdom and probably still in the world at large. It was
founded in 1925, originally sited in Streatham, London, but after a period during the
second world war where the school evacuated to Riverhead, it moved in 1945 to its
present location in Kidbrooke Park, Forest Row, East Sussex. Over the years since its
founding, and since 1936, a basic one-year Waldorf teacher training developed there
using the extensive experience of its senior staff. Among these was Francis Edmunds,
who, after being a teacher and teacher trainer for thirty years at Michael Hall, founded
Emerson College in 1962.

5 (b)Emerson College

This college calls itself ‘a centre for adult education, training and research based on
the work of Rudolf Steiner.” The major courses offered at Emerson College include a
First year Foundation course, Second and Third year Education course, and Ecology
(including Bio-dynamic Agriculture), Social and Artistic courses. Students and staff at
the Emerson College form an international community, with people from, at times,
over thirty countries attending courses each year. Many Emerson students have gone
on to become founders of various initiatives around the world in the areas mentioned
above. This is relevant because many of those who founded or worked in Waldorf

schools (also in Australia) have since become involved in teacher training.
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Teacher training at Emerson College is generally for two years full-time and,
for most students, residential. The first year or Foundation Year includes an
introduction to Anthroposophy and the Arts and the second year focuses on a
specialisation, such as Waldorf teacher training, Sculpture, etc. For teacher training
the second year includes further deepening in anthroposophical studies, a study of
child development and the school curriculum, training in various artistic activities,
observation of lessons and practical experience of working with children in a Steiner
school.*

The manner of conducting the different courses offered has varied. Some
themes in Anthroposophy (such as evolution of consciousness, Christology, cultural
epochs, etc) were covered in weekly lectures for a specific period ranging from three
weeks to a term. Lecture/seminars, tutorial groups, artistic workshops (in drawing,
painting, sculpture, music, eurythmy, speech, drama, puppetry, storytelling, etc.)
might be in weekly sessions for a term or in a concentrated block period, (an hour or
two every day for three weeks, depending on availability of staff. An attempt at
structuring the study programme so that the rhythm of the day progressed from having
the more intellectually focused activities in the morning periods, artistic workshops in
mid-morning time slots, and the more practically oriented activities in the afternoons.
This ‘three-fold rhythm’ was thought to be optimum for exercising the three-fold
human being’s faculties of thinking, feeling, and will.

The full-time residential programme also permitted further involvement
and participation in games, drama productions, festival celebrations, as well as

carrying out duties in the kitchen, dining room, and farm and garden. This course

*? From a flier from the Registration Secretary, Emerson College, Forest Row, E. Sussex RH18 51X
England, and interview with Georg Locher, Director of Teacher Training, 18" May 1998.
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structure has been the standard form since Emerson was founded and has provided
the basic training for thousands of alumni spread all over the world. However in
recent years modifications, specialisations and additions have had to be made to

ensure viability and continuity.
5 (¢ ) The Institute for Steiner Waldorf Teacher Education.

A further development of the Michael Hall-Emerson College teacher training courses
is the formation in 1996 of the Institute for Steiner Waldorf Teacher Education. This
institute arose from a joint initiative of Emerson College and Michael Hall School
from the perceived need “to integrate under one coordinating body the varied
independent teacher training opportunities that were on offer in the Forest Row area.
The intention [being] to further professionalise and deepen the courses and to broaden
opportunities for specialist training.”>’

The Institute offers a three-year full-time course for Kindergarten, Class and
Upper School teaching. The first year is part of the Foundation Year, while during the
second year greater differentiation is introduced according to the student’s
specialisation. The intention is that all students gain a complete picture of the Waldorf
curriculum based on Steiner’s insights into child development. There is one short
period of observation in the first year, two periods of teaching practice (3 to 4 weeks
each) in the second year, and one extended (12 weeks) mentored school placement in

the third. The third year also involves doing casework, a major research project, and a

seven-week block on further deepening aspects of education.”

B nstitute for Steiner Waldorf Teacher Education. A three year Full-Time Programme at Emerson
College in association with Michael Hall. A flier from the Institute, 1996.

* From an interview with Georg Locher, Director of Teacher Training, 18" May 1998; Teacher
Education for Steiner Waldorf Schools. Information leaflet provided by Steiner Schools Fellowship,
Kidbrooke Park, Forest Row Sussex, RH18 5JB, 1996

Chapter 4, Section 4



198

5 (d) London Waldorf Teacher Training Seminar,

Rudolf Steiner House, London offers a two year course. There are 14 whole-day
sessions per term on Saturdays, plus an intensive eight-day course in the summer
between the first and second year. Artistic activities are balanced with curriculum
studies. Teaching practice and observation are by arrangement with a school and are
in addition to the seminars. In some cases a preliminary year’s study and artistic work
are required as a general introduction to anthroposophy.

The Director of this training (Dr Brien Masters) expressed the view” that the
calibre of the students attending the London Waldorf Teacher Training Seminar
seemed to have improved over the years, although fewer (50%) were going into
teaching. This was partly due to the fact that not all who applied wanted to teach, but
did the course for self development. Masters explained that self knowledge, self
esteem and self confidence were common outcomes from having done the training.
Also, the course was 98% successful in clarifying (for all concerned) those who were
teachers and those who were not! Nevertheless, even suitable people were not
applying to teach, and this may have been because students met the reality of teaching
in a Waldorf school during teaching practice and decided that it was not for them after
all. For example, in 1997/98, 27 enrolled but only 15 completed the year. In the 2nd
year course there were 19 people but only one-third of these planned to go into
teaching. Reasons for not going into the Waldorf schools included economic factors
(schools in England do not receive State support and therefore wages are low), while
others were already in jobs and, of these, most were teaching in the State system

5 (e) School-based Training

* Information from an interview with Dr. Brien Masters, 22" May 1998.

Chapter 4, Section 4



199

The Steiner Waldorf Schools Fellowship (formerly the Steiner Schools Fellowship) is
responsible for overseeing the quality of the training courses in the United Kingdom
through its Teacher Trainer’s Circle (TTC). Recognition by the Fellowship assures a
standard of respectability and approval. Apart from the training courses conducted by
Emerson College, other general teaching courses, accredited by the Steiner Schools
Fellowship, being offered in the UK include the following:

e Bristol Teacher Training Course has weekly, weekend, and Easter/Summer

components spread over three years.

» The Rudolf Steiner School of Edinburgh offers a teacher training course comprising

three weekday evenings and Saturday morning sessions over two years. Classroom
observation and practice is arranged individually according to the student’s
circumstances.

o Elmfield Rudolf Steiner School, Stourbridge offers a two-year course which takes

place in school time and on school premises. Opportunity is given for students to
join fully in the life of the school while following a course of study and artistic
work.

e Rudolf Steiner School King’s Langley offers a one year fully integrated course.

Tuition is on all weekday mornings and four afternoons a week concurrent with the
school term. Students are able and expected to enter fully into the life of the school
as well as following an intensive tuition programme.

* North of England Steiner Teacher Training (NESTT) offers a two year extra mural

diploma course for class teachers based between the York, Botton, and Ilkeston
(Derbyshire) Steiner schools. Students are tutored for two hours weekly at their
local centres and collectively attend seven weekend courses each year plus four-

and seven-day sessions in April and July respectively. Classroom observation and
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teaching practice form a further essential element of the course, and a third year’s

probationary teaching is required before the diploma can receive its full

endorsement.
5 (f) University-based Training
The University of Plymouth, BA (Honours) Degree in Steiner Waldorf Education is a
three level programme. The Certificate Level normally requires one year full-time
study and Diploma Level requires two years. A student successfully completing the
Diploma can progress to Degree Level which takes a further year. This is designed to
accommodate an in-service placement in a Steiner Waldorf school and involves a
major dissertation. Observation and teaching practice occurs in Steiner and
mainstream schools. The Programme can also be studied on a part-time basis. There is
an element of comparative study involving tutors from mainstream education. The
Programme attracts points on the Credit Accumulation Transfer Scheme and students
in the first two years are eligible for a mandatory Local Education Authority (LEA)
grant. Discussions are under way towards developing a fourth year Post Graduate

Certificate in Education (PGCE).*

5 (g) Other training courses
In addition to the above general training courses, there are various specialist courses

being offered such as:

% Interview with John Burnett, Director of Waldorf Education, Plymouth University, 14" May, 1998.
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Science Teacher Training Course (A one year full-time course for mature students

who already have some knowledge of Anthroposophy and a formal training in a
scientific discipline).

British School of Bothmer Gymnastics (Designed as an in-service training which

spans five years. It takes place on twelve weekends per year as well as an intensive
week at Easter).

Educational Eurythmy Course (Conducted in the autumn term specifically for

students who have completed a Eurythmy training and wish to study its
pedagogical aspects prior to actually teaching. A study of child development in the
Waldorf curriculum is incorporated).

School of Sculpture, Pedagogical Course (A three month autumn course for

students who have completed a three year training in sculpture at an
anthroposophical training centre. A study of child development and the Waldorf
curriculum is incorporated alongside detailed practical work in sculpture).

And a number of Kindergarten Training Courses are also available in various

centres in the UK.

6 Training in South Africa

The first Waldorf school in South Africa was founded in Rondebosch, Cape Town, in

1960. By 1995 schools had been established in the Gauteng (the former Transvaal),

kwaZulu/Natal, and the Western Cape. Some of the newer schools are situated in

African residential areas like Alexandra Township and Soweto in Johannesburg.

Areas such as Kenilworth and Constantia in Cape Town have well established

schools. It will not be necessary to list the other fledgling pre-schools or schools

however, in an article on how Waldorf education began in South Africa, Ralph
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Shepherd states that ‘there are more than 200 Waldorf teachers caring for about 2,500
children of all races and creeds.”®’ Teacher training colleges operate in Cape Town
and Johannesburg, while some schools conduct their own inservice training
programmes. The interest in Waldorf education has grown beyond the confines of
existing Waldorf schools, and new initiatives and in-service training programmes are
being conducted in the Western Cape, Gauteng and KwaZulu/Natal provinces for
teachers from State schools and community schools.?

In a report on developments in the South African Waldorf teacher training,
presented at an international Symposium on Waldorf Teacher Education in 1996,
Batya Daitz reported that the Rudolf Steiner Centre for Teacher Education operated
teacher training courses at two locations. The Rudolf Steiner Centre in Plumstead
(Cape Town) had 44 full-time students doing a three year course, and 52 part-time
students doing a three year course®”. In addition, the Capetown Rudolf Steiner Centre
(as it is also called) conducted a number of ‘Educare centres’ in the black townships
and conducted a two-year training programme for child minders and nursery
teachers.*

Daitz reported that the first challenge for the Rudolf Steiner Centre had been
‘to redress the past by transforming the students’ culture of learning. They have to
learn to learn, before they can learn to teach.””’ The South African main-stream

approach to teacher training has been described, by Peter van Alphen (Director,

?7 Stanford Maher and Ralph Shepherd (eds) Standing On The Brink - An Education For The 21"
2C8entury, Novalis Press, Capetown, p. 107

ibid
** From a verbal report from South Africa delivered by Claartje Wijnberg, and Jabulani Banda at on
Symposium on Waldorf Teacher Education, 15™ March 1996
3% Batya Daitz, ‘The challenge in training teachers in the new South Africa.” A paper distributed as part
of a report from the South African contingent at the 2n Symposium on Teacher Education, 14-17
March 1996, Zeist, Holland.
> Ibid.
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Rudolf Steiner Centre)*? as having four fundamental ‘lacks’ which are crippling the
education system:

* the system does not encourage commitment towards each and every learner;

 the majority of teachers ‘follow the book’ irrespective of the children’s needs;

 teachers generally do not know how to bring inspiration and creativity into their
lessons;

 very little understanding exists of how to care for the development of the children

(especially emotionally) and how to facilitate person-building.
These lacks, explains Van Alphen, are a result of the way that conventional teachers
in South Africa have been trained, and a new approach must be found to prepare all
teachers, not only those for Waldorf schools. The teacher trainees were described as
coming from a background of poverty, and of having received a ‘poisonous pedagogy’
based on the apartheid attitude towards blacks of ‘spare the rod and spoil the child,
which has left them disempowered.

Their training is in English, their second language; their living conditions abysmal -
crowded into small houses with no privacy or working space, or living in shacks in a
squatter township and subsisting on a depleted diet....But perhaps the greatest
depletion is the impoverishment in thinking. At first, they do not argue, ask questions
or even want to think for themselves. Fantasy and the power of the imagination recede
as irrelevant in the battle for survival.”

In order to develop teachers who can bring a zest for life and a creative spirit to their
pupils, the trainers have to ‘create the ground to grow the students’ and this is
accomplished through
‘biography workshops, counselling, the arts, and the provision of new models of
teaching. The language and discipline of painting, eurythmy, form-drawing, speech and

drama, raise consciousness through cultivating sensitivity and is therefore the greatest
facilitator of transformation”**

32 Peter van Alphen, ‘The Paradigm Shift: How can we make it happen?’ a paper promoting a new more
‘integrated approach to teacher development’ in South Africa.

3 Daitz, op. cit.

* ibid.
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van Alphen argues that ‘[i]f we are serious about transforming education in South
Africa, we have to replace these four fundamental lacks as follows: Every teacher
needs to develop 1) a strong will to learn, to invent, to experiment; 2) a rich source of
creativity, imagination, artistry in teaching; 3) an understanding of how to work
developmentally with children; 4) a deep sense of responsibility for the education of
children.” The Educare courses conducted by the Centre are attempting to do this.

The 1996 Educare course had 27 students. The first year being designed to
‘change the students’ through everything artistic, including storytelling (‘the students
become wonderful storytellers’). In the second year ‘the students work on recognising
and metamorphosing their own temperaments.” In the second and third year the
students study pedagogy, which is ‘almost 100 percent experiential,” and they practice
being teachers.*

From the descriptions of the goals and methodology of the courses, an entirely
different profile, compared to that of mainstream teacher training, of a Waldorf
teacher is envisaged. The Waldorf school movement in South Africa (indeed this
holds true for Waldorf teachers everywhere) requires teachers who can think for
themselves, reach children through the imagination, who can work developmentally
and carry a deep sense of responsibility towards the children in their care. These
attributes are developed by means of adult learning processes, intensive involvement
in the arts, a practical, life-based approach to child development, and personal

development through biography and counselling activities.”’

% van Alphen, op. cit.

3% All quotations in this paragraph are from the writer’s notes of Claartje Wijnberg’s verbal report, cited
above.

37 van Alphen, op. cit.
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The Rudolf Steiner Centre also supports newly established schools in all
communities by providing in-service training as well as pre-service ‘project
development’ skills.

To serve these new schools our trainees need to be all-rounders; creative teachers,
administrators, bursars, public speakers and managers. They must be able to organise
and chair meetings, work with colleagues, government officials, inspectors, parents
and committees. This requires a specific programme which we call Project
Development. It is a sharp focus on what will meet the graduate in the real world of a
new school.™

The Rudolf Steiner Centre has a ‘sister movement’, Baobab Community College in
Alexandra Township, Johannesburg. The College offers inservice training to the 12 or
13 kindergartens they have helped bring about. Operating as a Community College -
where adult education in Basic Anthroposophy, the Arts, job related skills, and
literacy can be studied at the level of the students’ ability - it had the advantage that,
with a simple change in policy and ethos, it entered a more non-contentious context in
which the need for accreditation as a competitor with government teacher-training was

avoided.

7 Training in North America

7 (a) General background

The first Waldorf school was established in New York city in 1928 and, consistent
with the world-wide trend, the number of Waldorf schools has increased rapidly in the
past twenty years. ‘Waldorf schools have doubled in number during each of the last
three decades...and there is no reason to expect this rate of growth to slow down
anytime soon.” There are well over 100 schools in North America and, as elsewhere

around the world, there are not enough teachers trained in the various teacher-training

3 Daitz, op. cit.
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institutes to meet the needs of schools.*” Five Waldorf teacher training centres are
listed below. The programmes offered by some of them will be given because their
courses are both well respected and representative of the variety of programmes that
are offered elsewhere. Briefly, the following centres currently offer Waldorf teacher
training.

(1) Sunbridge College, Spring Valley, New York

(2) Rudolf Steiner College, Fair Oaks, California. (near Sacramento)

(3) Antioch New England Graduate School Keene, New Hampshire

(4) Rudolf Steiner Centre, Toronto

(5) Rudolf Steiner Institute, Los Angeles.

Other training courses are offered by the Waldorf Institute of Southern California,

Northbridge, and in Chicago, and Ann Arbour.
(b) Sunbridge College, Spring Valley, New York. *!

Located for nearly twenty years in Michigan, and then called the Waldorf Institute, it
developed accredited degree programmes in Anthroposophical Studies and Waldorf
education. In 1986 the Institute moved to Chestnut Ridge, near Spring Valley, New
York. In 1992 Sunbridge College was inaugurated, of which the Institute is a part,
and now offers various programmes including the following.

* Orientation year in cultural studies based on Rudolf Steiner’s anthroposophy

* Dave Alsop, ‘News from AWSNA’, in Renewal: A Journal for Waldorf Education, Vol. 6, No. 1,
Spring-Summer 1997, p. 3. Dave Alsop is Chairman of the Association of Waldorf Schools in North
America.

° From a verbal report on the Waldorf movement in North America by Betty Staley, teacher and
Director of the Waldorf High School Education Program at Rudolf Steiner College in Sacramento,
USA, delivered at the Waldorf Teacher Education Symposium, 14-17 March 1996, Zeist, Holland.
*! From the General Catalogue of The Waldorf Institute of Sunbridge College (1993), advertising
leaflets, and conversation with Signe Schaefer, the Director of the Orientation Year.
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e Waldorf teacher-training programmes with concentrations for kindergarten,
elementary school, and high school

* Master’s degree in Waldorf education authorised by New York State Education
Department

In addition to these educationally oriented courses Sunbridge conducts a Non-Profit

Administration and Community Development Programme, Bio-dynamic Gardening

and Environment Programme, extensive summer programmes, and talks and

workshops throughout the year. The focus of this paper will be on the Teacher

Training Programmes.

After working as the Director of Teacher Training for twelve years the
outgoing Director, Norman Davidson, commented that, in his view, ‘the inner drive to
become a Waldorf teacher arises from one’s involvement in Anthroposophy, [and
that] education springs from a philosophy of life where the human being is motivated
from out of the spirit’*’. Therefore the Orientation Year has been a general cultural-
studies course strongly oriented towards the humanities, sciences, and arts ‘with
anthroposophical insights to bring them to life.”* Out of a conviction, born of years of
teaching prospective teachers, that high school graduates ‘are so badly educated today’
Davidson believes that the Orientation Year courses should offer a liberal education,
and that it is preferable to accept students who have had a few years of life experience
before they contemplate becoming a teacher. **

In the Education Year, exploration of the questions ‘What is a teacher?’ and
‘What educates a teacher?’ are fundamental. After teaching practice, the questions

‘Who teaches the teacher?” and ‘What is teacher education?’ take on more meaning,

2 Norman Davidson, outgoing Director of Teacher Training, 26" May, 1998
43 1.
ibid
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and then studies focus on the spiritual source of the human being. The inner
development of the teacher is explored through a study of Steiner’s Knowledge of the
Higher Worlds’ (chapters 3-11) which deals with steps by which a human being can
take command of their own souls. *°

The incoming Director of Teacher Training, Eugene Schwartz, faced with the
reality of the shortage of teachers, and realising that a one-year Education course is
insufficient to adequately prepare a teacher for the many tasks to be faced in a
Waldorf school, is proposing that specialisation can begin already in the Orientation
Year, especially so that those people who have already made up their minds to
become Waldorf teachers, can begin vocationally oriented studies. This would allow

more time in the following year to cover necessary topics.*°
7 (¢ ) Rudolf Steiner College, Fair Oaks, California. (near Sacramento)*’

In 1959/60, a basic training of Waldorf teachers began in the Sacramento Waldorf
school. This continued to grow and from 1965 to 1973 the teacher training was
conducted in a more formal way, but still in the school using school staff to run the
courses. In 1976, following a series of lectures on ‘the spiritual task of America,” a
small group formed the Sacramento Centre of Anthroposophical Endeavours, which
conducted an introductory year on Anthroposophy with a focus on the ‘America
question.” The teacher training was activated at this point and was conducted by a

part-time staff.

*“ ibid

* ibid

% From interviews with Eugene Schwartz, incoming Director of Teacher Training, and outgoing
Director of Three-year Part-time Teacher Training Program, and Susan Howard, Director of Early
Childhood Teacher Training Program, 27" May 1998; and also Signe Schaefer, Director of the
Orientation Year, 28" May 1998

7 From Rudolf Steiner College, Program Offerings, and Rudolf Steiner College flier on Waldorf High
School Teacher Education. And interview with Betty Staley, Director of the Waldorf High School
Teacher Training, 30" May 1998.
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In 1978 a full-time course, comprising a Foundation Year and an Education
Year was formed. Since then the Rudolf Steiner College has grown in both size and
scope of courses and is now one of the leading American Waldorf education colleges.
Like Sunbridge College it conducts a variety of programmes.

* The Foundation Year is a full-day programme dedicated to deepening the students’
understanding of the human being out of the insights of Rudolf Steiner, and
awakening artistic and imaginative capacities.

» Weekend Foundation Programme: This is a two-year program that meets on Friday
evenings and Saturday mornings, and fulfils First Year requirements for the
Teacher Education Programme.

e Waldorf Teacher Training: This two-year full-time programme consists of the
Foundation Year followed in the second year with the Kindergarten, Grades, and
High School programmes. These focus on the Waldorf curriculum, child
development, practical activities, and further enhancement of the prospective
teacher’s artistic, imaginative, and linguistic skills.

e Waldorf High School Education: The prerequisite for this course is a university
degree or equivalent Diploma programme. The course is a two-year full-time
programme consisting of a Foundation Year as above, and Second Year which;

* focuses on child development with an emphasis on the adolescent,

* explores curriculum development and basic educational works of Steiner,

* examines practical high school issues and working with colleagues in a high
school setting,

* provides further opportunities for inner growth through arts courses such as
choir, drawing, painting, crafts, drama and speech, as well as courses on the
inner work of the teacher,

* allows students to concentrate on a specific subject area (humanities,
science, mathematics, arts, foreign languages) and

* provides supervised teaching in a Waldorf high school.

Eligible students may follow up this basic training by enrolling in the Degree

Programmes. Sixty semester hours of transferable credit from a state-approved or
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accredited college or university are prerequisites to earning a state-approved Bachelor
of Arts in Waldorf Education. A state-approved Master of Arts in Waldorf Education
may be earned by those who have completed the Rudolf Steiner College Teacher
Education Programme. Requirements are attendance at an intensive three-week
summer session and a completion of a research thesis or project.

7 (d) San Francisco Waldorf Teacher Training Course

This campus began in 1989 as an initiative of the Director of Rudolf Steiner College
at Fair Oaks but became the responsibility of Ms Dorit Winter who is the Director and
principal lecturer. The Course conducts a three-year part-time programme combining
Foundation Studies and Teacher Education on Friday evenings and Saturday classes
during the academic year, three four-week summer sessions, and seven weeks of
classroom observation and practice teaching.

The course is highly respected around the world and has produced some
outstanding graduates. The Director described the training course as being
‘uncompromising in its expectations and strongly anthroposophically based.”*®
Students are expected to become engaged in the life of the course, the content, social
relations, artistic activities, creation of festivals, and to face the challenges of inner
change and development. Winter stated that ‘One can’t force personal growth, but you
can support it’, and ‘I challenge them pretty hard.” ‘There’s no democracy in this
program. It’s as politically incorrect as it may be, [but] it truly manages to hang on to

»49

the really Michaelic people.”™ [That is, those who are truly and unsentimentally

connected to teaching from an anthroposophical impulse].

* From an interview with Dorit Winter, Director of the San Francisco Teacher Training, 1* June 1998.
49 .1 .
ibid
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Over the three years serious study is conducted of some of Steiner’s basic
works. In similar fashion to the Dornach Teachers’ Seminar, students are asked to
outline a chapter of, say, Steiner’s The Younger Generation, paraphrase the
paragraphs, then identify the key thoughts. ‘I don’t care what they think about it, I
only want to know that they understand it.”>° In addition to the conceptual work there
is a broad artistic curriculum. Over the three years students undertake courses in
painting, speech, eurythmy, sculpture, recorder, singing, story writing and storytelling.

Apparently the students appreciate the rigour and the demands of the course
(those that do not naturally leave) and because they experience significant and positive
changes in their creativity, self-knowledge and independence of thought, the students
develop a strong loyalty and commitment to the course. The average age of students is
from the mid to late thirties, though the students’ ages have ranged from 21 to 63.

Further courses offered by the College include part-time programmes and
intensive courses (such as the Kindergarten Associate Programme - two years for
those currently working in a Waldorf kindergarten or day-care setting) and Summer
Programmes. These are a welcome addition for already employed people.

* Summer Teacher Education: This is a four-year diploma programme for those
already teaching or have some classroom teaching experience. It meets for five-
week sessions each summer.

o Summer Waldorf High School Certificate: This is for trained Waldorf teachers
seeking high school specialty certification. It includes three summer sessions,
independent study, work with a master teacher, and practice teaching.

o Summer Waldorf High School Education: This course includes four summers, five
week sessions and independent study. Prerequisites are a university degree or

equivalent and prior teaching experience.

0 ibid
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o The Waldorf Approach Applied in the Public School Classroom: This is a summer

institute for public school teachers, covering kindergarten to class six.
While the various courses are coordinated and partly taught by Winter, a wide range
of other tutors are employed part-time, including teachers from the San Francisco

Waldorf School and other Waldorf schools, artists and anthroposophists.
7 (e) Waldorf Teacher Education at Antioch New England Graduate School 1

The Waldorf Education Teacher Training Programme was inaugurated in 1982 to
meet the rapidly growing need for Waldorf teachers in North America. The
programme is jointly sponsored by the Centre for Anthroposophy and the Department
of Education of Antioch New England Graduate School. The Waldorf Concentration
offers a fully-accredited practitioner oriented graduate programme leading to a
Waldorf elementary or early childhood teaching certificate, Masters in Education, or
certification to teach in public schools. The graduate level training emphasises the
following:

* an exploration of contemporary educational foundations and theory;

 curriculum appropriate to the developmental stages of childhood, activity-oriented,
teacher-directed, but child-centred;

e curriculum based on cognitive science combined with recent advances in neuro-
physiological research;

* artistic work in eurythmy, music, speech and drama, sculpture and painting;

* the study of Anthroposophy as the basis for the Waldorf philosophy of education;

» practical experience through internship opportunities in both public and Waldorf

schools.
The programme accepts applicants with an undergraduate degree who are already

familiar with Anthroposophy, the life and work of Rudolf Steiner. This background

3! From Antioch New England Graduate School 1992-1994 Master’s Catalogue, and Journal
advertising.
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requirement can be achieved through a Foundations Studies Programme sponsored by
the Centre for Anthroposophy, prior participation on a Foundation Year programme at
other Steiner institutes, attendance at special workshops and seminars, and through
life learning in a Waldorf school. Demonstration of the above is required as part of the
admission process.

The Director of the Programme described it as ‘a unique mix of
anthroposophical inquiry within a university setting.” In 1995-96 the full time
programme had 40-50 students. In 1997/98 these had grown to 60 students. At the
time of reporting, there were approximately 150 students involved in Foundation
Studies, High School, and the Pedagogical Eurythmy Program sponsored by the

Center for Anthroposophy.>

8. Teacher Training in New Zealand™>

The first Waldorf school in New Zealand began in 1950, when an existing school was
taken over in Hastings. Currently there are fourteen schools, four of which offer a
twelve year education. Seven schools offer a full primary education and the remainder
are at the kindergarten stage. In a country of 4.5 million people, 0.4% of the
population of pupils attending school are Waldorf pupils.™

Pioneering work in teacher training began in the late 1970s in the Rudolf
Steiner School Hastings. This had been conducted by a senior Steiner teacher”. This

work was continued full-time at Taruna in Havelock North (eight kilometres from the

32 From a report by Dr. Torin Finser, Director of the Waldorf Teacher Training Programme at Antioch
New England given at Symposium on Waldorf Teacher Education, 14-17 March 1996, Zeist, Holland,
and an interview with Dr. Finser, 16" May 1998 in Jérna, Sweden.

33 From pamphlet, Rudolf Steiner Waldorf Education, Preparatory Course for Teachers, Taruna Centre
for Adult Education.

> From a report by Dr. Robin Bacchus, the Director of Taruna Centre for Anthroposophical Adult
Education, Havelock North, New Zealand, delivered at the Symposium on Teacher Education 14-17
March 1996, Zeist, Holland.
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school in Hastings) when the Teachers Preparatory Course began in 1982. Taruna is
registered with the New Zealand Qualifications Authority as a Private Training
Establishment. The full-time courses offered are the Teachers Preparatory Course and
the Bio-dynamic Agriculture Course.

The Taruna Diploma Course is designed to help participants prepare
themselves for teaching in Waldorf schools. As well as self-development through a
study of Anthroposophy, the course centres on the psychology of and the
developmental needs of the child, and on the inner and outer tasks of the teacher. The
one-year full-time course outline includes units on Philosophy of Steiner Education,
Human Development and Learning, Subject and Curriculum Studies, Movement
Studies (Eurythmy and Bothmer Gymnastics), Art, Craft and Practical Work, Social
Aspects and Teaching Practice.

Student numbers have consistently been small since the founding of the
Course, ranging from 8 to 24 students. It is intended that by the completion of the
course students will have or be developing;

e an awareness of the role of Rudolf Steiner Waldorf Education, the task of the
teacher and the capacities and skills that a teacher needs to develop

e a capacity for clear, independent thinking and have made significant steps on the
path of self-development and self-discovery through knowledge, soul experience
and artistic expression

e an understanding of child development and human psychology from an
anthroposophical viewpoint

* a capacity for innovation in interpretation and practice of curriculum indications

* an understanding of the internal structure and workings of a Rudolf Steiner school

and an ability to work collaboratively with colleagues.™

% The first director of training was Mr. Edwin Ayre, followed in 1982 by Mr. Carl Hoffman, and in
1993 by Dr. Robin Bacchus.
%% From Taruna’s Preparatory Course for Teachers, Aims of Course.

Chapter 4, Section 4



215

9. Summary and Conclusion

As outlined in the last section dealing with Kindergarten training, developments and

varieties of training for Class Teachers follows a similar pattern. There are various

ways which have been, and in different places around the world, continue to be used

to prepare teachers for Waldorf schools. These include:

intensive courses

on-the-job training

apprenticeship style training

part-time evening, weekend and holiday courses

full-time teacher training in Waldorf teacher training institutes

mixed training (Steiner based as well as orthodox pedagogy) at both undergraduate
and post-graduate level in some mainstream universities, and

retraining of conventionally trained teachers

Perhaps the most outstanding picture that emerges is the wide contrast between the

various courses offered. The differences can be related to such factors as:

* & & o o

the age of the training institution (years of experience),
the thoroughness of the course offered,

the degree of stringency of entry requirements,

the accreditation of courses or training centres,

the qualifications gained on completion,

the variety of conditions in which students study,

the resources provided or available,

the degree of enthusiasm and of innovativeness, and

the sense of mission conveyed by the programmes offered.

The above course information, though crossing boundaries between Kindergarten,

Primary, High school and specialist teacher training, provides some working examples

of the wide variety of teacher training courses that are available. Although the length

Chapter 4, Section 4



216

of the training and the part or full-time status varies according to the nature of the
training offered, several common elements or core content may be noted.

e Teaching practice.
A close relationship is emphasised with one or several existing schools in or
around which the training is based. This facilitates teaching practice and also
permits greater involvement by practicing teachers in some aspects of the training.

* Curriculum studies.

 Artistic activities

* General introduction to, or foundation studies in Anthroposophy.

* Child development

» Working with colleagues (social aspects of community life)

* School administration

e Research projects. However, apart from the research projects in the final
semesters of some part-time, most full-time, and in university based training, the

emphasis is largely on practical competence in the classroom and school setting.
Another aspect pervading training centres is the flexibility or fluidity of the courses
being offered from year to year. Restructuring of courses was ongoing, and a
willingness to introduce new material or try different approaches to existing content
was clearly evident. It seemed to be the case that a brochure or prospectus had a
relative, short-term applicability, and this was consistent with the stated primary
intention to remain relevant and responsive to the practical needs of the Waldorf
schools which they served. A further reason for the need to remain flexible was that
the courses being offered depended upon the staff available, and a relatively large
number of these were employed part-time. Therefore the flexibility of courses were

determined by the flexibility of human resources.
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Chapter 5

The Training of Teachers in
Australian Waldorf Schools 1950s ~ 1990s

1. Introduction

If one was to liken the development of Teacher Training in Australia to the growth of
a flowering plant, then it would be fair to say that Teacher Training received its seeds
from Europe in the 1950s, put down delicate roots in the 1960s, developed vigorous
shoots in the 1970s, began to bud in the 1980s and blossomed in the 1990s. The extent
and quality of its fruits and of the new seeds which they bear within them is now
beginning to make itself known, but the value of the harvest will only be fully gauged
in the new millennium.

The first Waldorf school in Australia' opened in Pymble, a suburb of Sydney,
in February 1957 with three students and the founding teacher, Miss Sylvia Brose.
Trained at Sydney Teachers College, and having previously taught at Frensham school
in Mittagong, Miss Brose received her Waldorf teacher training at the Edinburgh

Steiner School in Scotland between 1952 and 19567,

! The fledgling school began in 1957 in ‘Dalcross’, a previously established kindergarten in Pymble, but
four years later moved to its present site 'Glenaeon' in Glenroy Avenue, Middle Cove, Sydney. Two
campuses existed until 1973 when the Kindergarten joined the main school called ‘Glenaecon.” They
now have two campuses again, the junior primary school being in Castle Crag.

2 See A. B. Mazzone ‘Islands of Culture: Waldorf (Rudolf Steiner) Schools in Australia: Their origin
and development’ unpublished Master of Educational Studies thesis, University of Adelaide, 1995,

pp. 24-25
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2. The Development of Steiner Schools and Teacher Training in Australia:
1950s - 1970s

2 (a) N. S. W. in the 1950s ~ Glenaeon Steiner School

Miss Brose’s training in Edinburgh was a modification of the apprenticeship style as,
owing to her previous conventional training and teaching experience, she was
employed as a full-time teacher. Such was the status of the Waldorf teacher supply in
the United Kingdom in the 1950s that in the very school where she was to be trained,
Miss Brose found that she ‘had more teacher training, teaching experience, and
background in Anthroposophy than most of the other teachers there.” Having been a
student of Anthroposophy ‘longer than most’ through her association with members of
the Anthroposophical Society in Sydney, she benefited greatly from the lectures on
child development delivered by Francis Edmunds during his visits to the Edinburgh
Steiner School. These lectures were ‘a basis for real insight’, from Steiner’s spiritual-
scientific perspective, of the development of the child. *

In those years Miss Brose also took advantage of teachers’ seminars conducted
at Michael Hall (the first Waldorf school in the UK) in Sussex, and in artistic courses
in Eurythmy and painting at the Goetheanum in Dornach, Switzerland, during holiday
breaks. Her participation in the cultural life of the school, such as festival celebrations,
and in the ongoing discussion at teachers meetings gave her a broad based preparation
for her later work. Miss Brose returned to Sydney for the commencement of the

school year in 1957.

3 From an interview with Miss Brose in February 1998.

* Ibid, Brose interview.

L. Francis Edmunds (1902-1989) was the founder of Emerson College, a training centre for Waldorf
teachers in Sussex, England. He was a lecturer and adviser to Waldorf schools around the world. For
more on Emerson College see Chapter 4, Section 4, Part 5 on Training in the United Kingdom.
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The founder of the Waldorf school movement in Australia received her
Waldorf training in the only way available at the time, there being no full-time
training courses in the English speaking world until Francis Edmunds founded
Emerson College in 1962. Nevertheless, Miss Brose’s training was, arguably, better
than that received by most of the teachers who later came to work at Glenaeon Steiner

School in the decade that followed.

Glenaeon in the 1960s
Miss Brose was responsible for teaching her own class of primary school students,
administering a school, as well as training new teachers - most of whom were local
non-trained or conventionally trained teachers, and some were from overseas. This
induction of teachers by Miss Brose, in a method of education that was markedly
different from traditional schooling, was done in a variety of ways including giving
weekend talks, organising lectures by visiting or local members of the
Anthroposophical Society, and encouraging participation in eurythmy classes, speech
and drama, and whatever other artistic activities arising from anthroposophy happened
to be available. In addition to all these activities, simply being in the school, working
with the children, and participating in the on-going study at staff meetings all helped
to develop the ethos of the school. The intangible element of what was required to be
a Steiner school 'all seeped in somehow'.

In 1962, sponsorship and assistance by the Anthroposophical Society made
possible a visit to the school by Francis Edmunds. In an intensive training programme®

Edmunds gave the class teachers much help in developing both teaching skills as well

> Ibid, Brose interview.

8 Written details of this programme are not available. Anecdotal information, and comparison with
other conferences run by Edmunds, suggest that there was a balance of very practical classroom
teaching material and suggestions, and inspirational lectures on the purposes of Waldorf education.
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as providing a deepened understanding of Steiner’s pedagogy, thus supplementing the
ongoing in-service training provided by Miss Brose. Edmunds was a key figure in the
in-service training of teachers at Glenaeon and his intermittent visits to Australia in
subsequent years’ resulted in often significant initiatives being taken within existing
Waldorf schools, in the founding of new schools, or in beginning a teacher training
endeavour. The latter initiatives will be considered in due course.

To return to the in-service training provided by Miss Brose, Alan Whitehead, a
trainee teacher at Glenaeon, and later co-founder of the second Waldorf school in
Australia, wrote about his experiences in the 1960s.

I was privileged to be one of the first teachers to receive a formal training in Steiner
education in Australia. In 1966, under the guidance of Rainer Fiek, I took part in a lesson
observation/assistance programme at Dalcross in his Class Two - even helping to produce
the end-of-year play! This was supplemented by year-long discussion groups and
workshops.

Throughout 1967, under the aegis of Miss Sylvia Brose, I trained as an art/technics
teacher (primary AND high) at Glenaeon. This included extensive prac. teaching, lecture
courses, and personal tuition. When I took my class 7 in Glenaeon in 1968, I did so with
the benefit of 2 years intense - if not full-time - training. ‘Formal’ may be too lofty a word
for Steiner teacher-education in those seminal days, but it WAS effective; when faced
with a large class of children, one simply had to grab the reins - whether ready or not! ®

This personal recollection provides a vivid picture of the nature of the only Waldorf
teacher preparation in Australia in this period.

2() N.S. W.in the 1970s~ Lorien Novalis College of Teacher Education

Some important changes in teacher training took place with the founding of two more
Waldorf schools in 1971 (Sydney) and 1973 (Melbourne). The developments in
Sydney will be considered first. Two teachers from Glenaeon, Alan Whitehead and
Rainer Fiek, were responsible for founding, in the Spring of 1971, a second Steiner
school, called Lorien Novalis School for Rudolf Steiner Education. Initially in this

school a loose training programme, similar to that provided at Glenaeon, was

" Edmunds visited Australia in 1962, 1972, 1978, 1979, and 1985.

Chapter 5



223

conducted. The in-school programme sufficed to prepare the next class teacher for the
school ° and ‘from that time, Lorien Novalis provided its own teachers; neither
needing to import, nor rely on non-Steiner locals.”'

However the situation changed in 1979 when a more formal training
programme was instituted. This was the Lorien Novalis College of Teacher
Education, which was one of the first full-time teacher training facilities in Australia
and whose courses were conducted almost entirely within a working school
environment. Student teachers attended training during school hours, either full-time
or five afternoons per week by negotiation, and participated in a programme designed
specifically to prepare teachers for Rudolf Steiner schools.

The basic principles underlying the program are practicality, creativity and spirituality
(body, soul, spirit). Teaching is a very pragmatic endeavour; although educational theory
is important, what is more necessary for children is that this theory be transformed into
classroom expertise. This can only be learnt in a working school.

Class teacher preparation for primary school takes about two years full-time, although
the course does prepare for a full range of teacher employment; like high school
guardians, specialist teachers, kindergarten, and even part-time teachers. The factor of
natural ability must be emphasised, and a gifted person can be busy in the classroom quite
early in the course. No prior qualifications are necessary to undertake the course - the
quality of the person is the cardinal value. "

Among the activities in which the students were engaged in the Lorien Novalis course

for teacher preparation at this time were:

* lesson observation

* assisting a teacher

* practical teaching

« attending excursions with school classes
 participating in festivals and events

 attending seminars, lectures, and teachers meetings

¥ Alan Whitehead, ‘Teacher Education: The Michaelian Faculty’, in Musagetes: Education Journal for
the Community of Steiner Schools, Vol 1, No. 3, Autumn/Winter 1995, pp. 1-6, p. 6

? Thomas Ludescher took the next class at Lorien-Novalis, returned to Austria to train as a eurythmist
and in 1979 returned to Australia as a founding teacher/eurythmist of the then Adelaide Waldorf
School, now called the Mount Barker Waldorf School. Ludescher stayed in the school for two years.

19 Alan Whitehead, op. cit.

" Lorien Novalis College of Teacher Education. Handbook 1990, pp. 1-2
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 individual counselling,
» eurythmy and speech classes, and
* being at school where in informal settings, such as lunch breaks, where trainees

could learn about the complex social life of childhood or adolescence.'
After completing the twelve-month programme, a student teacher would qualify for 4
Certificate of Training, however, teachers were regarded by the school as continuing
to have student status until they had completed a full commitment of teaching. That is,
the school only awarded a teaching diploma to those who had completed a seven-year
cycle of teaching for primary school, or a five-year cycle for secondary or

kindergarten. "
2(c)N.S. W.inthe 1970s ~ Visit by Francis Edmunds

In 1978 Francis Edmunds once again visited Australia through the invitation and
sponsorship of the previously mentioned Anthroposophical Activities Group in
Sydney. Recognising that the school movement in Australia would flounder without a
supply of trained teachers, Edmunds, in addition to giving lectures and workshops at
the residential seminars, gave the impetus towards developing a teacher training
course. A beginning was made towards this end by the establishment of the
‘Orientation Course in Anthroposophy’ in Sydney which conducted adult education
courses to help orientate students to the ideas and work of Rudolf Steiner. The
Orientation Course later changed its name to ‘Parsifal College’, and its role in teacher
training will be discussed in due course.

2(@) N. S. W. in the 1970s ~ Linuwel

2 ibid, pp. 3-5

" ibid, p. 6; Konrad Korobacz was the first graduate of this more 'formal' training, and was a class
teacher at Lorien. Later he became a lecturer and teacher trainer, provided in-service training courses
for new Steiner schools, and in the early 1990s founded 'Shearwater', a Steiner school in Mullumbimby,
NSW, in which he is currently involved.
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In 1979 two more Waldorf schools opened in Australia, one in Adelaide and the other
was Linuwel - A School for Rudolf Steiner Education, in Maitland, about 100
kilometres north of Sydney, NSW. The founding teachers'* at this school had been
trained at Lorien Novalis and continued to maintain a close association with it. Some
of the subsequent teachers were either drawn from the Lorien Novalis school training
or received, by the late 1970s, ‘on the job’ training within Linuwel itself. This training
did not appear to have a clearly outlined programme, and was described by an ex-
teacher from there as a ‘sink or swim’ approach.”” The founding teachers of the
Newcastle Steiner School, which began classes in 1981, had a close relation to

Linuwel, not the least reason being their relatively close proximity.
2 (e) Victoria in the 1970s ~ Melbourne Rudolf Steiner School

In Victoria in 1969, a group of Melbourne teachers,'® who were also members of a
study group of the Anthroposophical Society, worked towards establishing a school on
the basis of Steiner’s ideas. They were already conventionally-trained, mostly high
school, teachers who ‘met regularly to prepare themselves for the task...Alex
Podolinsky, an architect who had teaching experience in the Rudolf Steiner method in
Germany, helped the group.’'’ Also, and not surprisingly, in his 1969 visit to
Australia, Francis Edmunds met with the group and encouraged them in their
endeavour to found a school.

In February 1973 the Melbourne Rudolf Steiner School (MRSS) opened and in

a similar fashion to Lorien Novalis, the first teachers were drawn from the original

' The founding teachers were Ron and Margaret Caisley, who remained at Linuwel until 1995, during
which time they conducted informal in-school teacher training.

" From an interview with an ex-teacher of Linuwel.

16 Joan Bite, Tim Coffey, Pam Martin, Paul Martin, Robert Martin, Pauline Ward and Ruth Wittig.
From ‘School Beginnings’, undated leaflet from the Melbourne Steiner School. Helen Cock, though not
listed in this publication, was also a member of this group.
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study group. In order to ensure that each year there would be a ready supply of
teachers with the requisite background in anthroposophy, and training in Waldorf
pedagogy, the MRSS began its own teacher training programme. Initially this part-
time training'® was offered to parents and friends of the school, the main reasons
being to satisfy the need for parent education, to build community support for the
school’s curriculum and teaching methods, and to act as a recruiting base for new
teachers. This initial ‘training’ programme grew in the next decade, both in the range
of courses offered and the number of people who attended.

The school also conducted teachers’ conferences which acted both as inservice
training for the MRRS teachers as well as being demonstrations of the school’s
philosophy and approach. In the decade that followed they also provided valuable

intensive training for teachers of other newly founded schools in Victoria and beyond.

2 (f) South Australia in the 1970s ~ Principles and Practice of Steiner (Waldorf)
Education at Adelaide College of Advanced Education

Waldorf education was not altogether unknown in South Australia because of the

work of two lecturers in education, Paul Rubens'® and Patricia Fuss,” at Torrens

College of Advanced Education, (Underdale campus) which later became a part of the
Adelaide College of the Arts and Education (ACAE) and eventually a campus of the

University of South Australia. In 1975 Rubens and Fuss began conducting a one-term

'7 (Author unspecified), ‘Educating to Freedom: Melbourne’s Steiner School,” Educational Magazine,
Vol. 30, No. 5 (1973), pp. 20-21

'8 Initially this was one night per week for 2 - 3 hours.

' Paul Rubens was at that time a Drama lecturer at the Torrens College of Advanced Education
(TCAE). His high school education had been received at the Kings Langley Steiner School in
Hertfordshire, England. In 1976/77 he took study leave from TCAE and completed a Master of Arts
degree in Steiner Education at Adelphi University, New York.
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elective course titled ‘Principles and Practice of Steiner (Waldorf) Education’ in
which nine students were enrolled.”' In 1978 an additional ‘Special Unit’ year-long
course, with the same name, was offered for inservice B. Ed. Students. These were
weekly, evening lecture/seminars lasting three hours, and introduced students to the
basic principles and practices of Waldorf education, including an introduction to
Steiner and Anthroposophy. The courses conducted by Rubens and Fuss ran for

sixteen years during which time over 300 students participated.**
2 (g) South Australia in the 1970s ~ The Adelaide Waldorf School

The other Waldorf school which opened in 1979 (along with Linuwel in NSW) was
the Adelaide Waldorf School. This later became the Mount Barker Waldorf School
after its relocation in 1980 to Mount Barker, 40 kilometres south-west of Adelaide. Of
the five full-time teachers, three were locally trained in conventional teachers’
colleges such as the Adelaide Teachers College and the Torrens College of Advanced
Education. The Kindergarten teacher (a high school teacher by training) was from
Queensland but had spent some time in the kindergarten of the Melbourne Steiner
School before coming to Adelaide. The fifth teacher had initially trained and taught at
Lorien Novalis (being one of the founding group) and subsequently trained as a

eurythmist in Vienna, Austria before joining the school in Adelaide®.

3. The Development of Steiner Schools and Teacher Training in Australia:

1980s ~ 1990s

2 patricia Fuss was an education lecturer at TCAE. In 1973-74 she took study leave to do both the
Foundation and Education Years at Emerson College with Francis Edmunds. She was therefore the first
in South Australia to receive training as a Steiner teacher.

2! From an interview with Paul Rubens (25™ Feb. 1998)

* ibid

3 See earlier footnote on Thomas Ludescher, the first teacher trained at Lorien Novalis.
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Since the opening of Glenaeon Steiner School in 1957 only five Waldorf schools were
founded in the period up to 1980, but the decade following saw a mushrooming
growth. From 1980 to 1989 twenty-five new Waldorf schools were founded.** This
growth naturally resulted in a high demand for teachers. Unfortunately for the Waldorf
school movement this demand was never adequately fulfilled despite various
endeavours to expand teacher training possibilities.

In the early part of the decade and up to 1984, the teacher training initiatives
which had their various beginnings in the 1970s in the Steiner schools at Glenaeon,
Lorien, and in Melbourne continued much as before, but from 1984 steps began to be
taken, especially at Glenaeon, to provide a more formal teacher training outside the
school setting, though, as a matter of principle and policy, this was never divorced
from school input. As an aside, the importance placed on the close association and
active involvement of practising Steiner teachers in the training of new teachers is
highlighted by the following example:

From the time that the Mount Barker Waldorf school started, several teachers
from the school became involved in the introductory course on the Principles and
Practice of Steiner (Waldorf) Education, at the Torrens College of Advanced
Education. Indeed the examples and practical contributions brought by the teachers
enlivened the otherwise theoretical course content to the extent that the lecturers
responsible stated that the course, which being introductory in scope and not even
considered as a ‘proper’ training nevertheless ‘could only function with the help of the

Mount Barker Waldorf School.’”® This value for the active involvement of

* A. B. Mazzone, ‘Islands of Culture’ op. cit.
% From an interview with Paul Rubens, (25" Feb. 1998).
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experienced teachers in teacher training is commonly held within the Waldorf school
movement and has influenced the formation of training courses.

3 (a) Victoria in the 1980s ~ The Melbourne Rudolf Steiner School teacher training

and adult education courses

These courses continued much as they had before in the late 1970s, except that with
the growth of Steiner schools in Victoria (six new schools were founded from 1982 to
1987) the need for the teacher training courses increased. Most of the new Steiner
schools founded in Victoria were staffed either by ex-MRSS teachers or graduates
from its teacher training course, for example those teachers who went to Ghilgai
(1982), Sophia Mundi, Maindample, Milbi (all 1985), Little Yarra (1986), and
Castlemaine (1987). As a result, to the initial part-time course was added a one-year
full-time training and a three-year part-time training.

3(b)N.S. W.in the 1980s ~ Waldorf Teacher Education at Parsifal College

and Glenaeon Steiner School
The major source of trained Waldorf teachers in N. S. W. in the 1980s came from the
collaboration between Parsifal College and Glenaeon Steiner school. As major
providers they worked together towards State accreditation of their courses and
developing a partnership agreement with the University of New England (Armidale).
These developments will be detailed in this section.

A move towards greater professionalism, and formality, in teacher training was
made for the first time in 1984 when Parsifal College, with full cooperation from
Glenaeon Rudolf Steiner School, offered a one year full-time course in Waldorf
education. The aim of the course was to integrate teacher trainees into all aspects of
the school’s life as well as the Anthroposophical Society’s activities, ‘thus acquainting

the trainees with Dr Steiner’s philosophy and its practical application as far as
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teaching is concerned.’ ** The designers of the ‘education course’ wished to provide as
professional a training as possible within the means available. The admission
requirements were as follows:

The course is open to a wide range of people with a mature background and interest in
teaching. Acceptance to the course is by application and subsequent interview.
Applicants must have tertiary training, preferably teaching qualifications and
experience but consideration will be given to applicants with similar educational
qualifications and life skills. Applicants are advised of the need to be involved in the
study of the philosophy of Dr Steiner and recognition is given to Parzival [sic]
College’s orientation year in Anthroposophical Studies or its equivalent.”’

In general the course tutors were drawn from the teaching faculty of Glenaeon,
Parsifal College and the broader community of Waldorf schools in Australia.”® The
full-time course fitted into four days per week (Monday to Thursday, 8.45am to
5.30pm) over 33 weeks. Work covered in this time included

e Curriculum Studies such as Main lessons, Mathematics, English, Sciences, Arts,

and Crafts through the year levels from classes 1 to 8

e Education and Professional Studies such as Steiner pedagogy, child observation

and child development, comparative education, the Australian Steiner school,
teaching as an art

e Practical Workshops such as Handwork through the class teacher period, Speech

and Drama, Painting and Drawing, Singing and Recorder, Science, Form Drawing,
Modelling [clay and wax], Geometry, Story telling, Games, Physical Education,
Gymnastics, Remedial Teaching, and Eurythmy

¢ Resource Sharing and Evaluation; and

e Study of Texts by Rudolf Steiner and other authors on Waldorf education. The
course reference list identifies thirteen books of which seven are education lecture

cycles by Steiner.

%6 Glenaeon Rudolf Steiner School Education Course document (undated).

ibid
% For example in addition to Sylvia Brose from Glenacon, Marcus Cox, a founding teacher of the
Melbourne Rudolf Steiner School, was a guest lecturer in 1984, and in 1985, during his Sabbatical year
from the Mount Barker Waldorf School, Alduino Mazzone spent six weeks in Sydney lecturing and
tutoring in the Education Course.
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As part of the professional training, and in order to familiarise trainees with school
life, they were invited to attend staff meetings, staff training in-service courses, public
lectures, class meetings and excursions, and Glenaeon’s staff residential seminar held
each January. Trainees were expected to teach some lessons throughout the year at
Glenaeon and be observed doing so. In order to experience the unique nature of
Steiner schools, especially in their ethos and emphasis in the interpretation of
Steiner’s philosophy, a three-week practice teaching session at another Rudolf Steiner
school was a mandatory part of the course. This was a novel and sensible addition
because, for reasons of practicality and possibly insularity, it was not the practice at
that time in the other training courses in Australia.

Though some of the course content was new, the teaching methods were very
traditional and included lectures, seminars, tutorials, observation of lessons,
evaluation sessions, sharing of resources time, and teaching practice during which a
teaching supervisor observed lessons, discussed performance and wrote a report. A
Graduation Certificate was issued after the trainee had completed assignments,
attended the course at a satisfactory level, and achieved competency in teaching as
demonstrated by their performance during the practicum and based on
recommendations by supervisors made in the practice teaching reports.
3(c)N.S. W.inthe 1980s ~ The Lorien Novalis College of Teacher Education
At the end of 1985 the Lorien Novalis College of Teacher Education lost its Director,
Alan Whitehead, who was also its founder and principal lecturer. A decade later
Whitehead commented that:

During its halcyon days, the College had an average of twelve full-time students;
obviously too many to serve the employee needs of the school alone. Many students
subsequently found work in the plethora of Steiner schools popping up like mushrooms
(some ill-advised enterprises more like toadstools!) through the boom-boom “80s.
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Schools like Eukarima, Meander, Melaleuca and Chrysalis were partly staffed from the
Lorien College. In other cases schools sent their potential teachers to either be fully
trained, or as a top-up to their own incipient programs. Among these were Adelaide,
Linuwel, and Newcastle schools.”

3@ N.S. W.in the 1980s and 1990s~ The Parsifal/Glenaeon Education Course

Parsifal’s Education Course at Glenaeon continued into the next decade. The
graduates who sought work invariably found it because the need for trained teachers
was high in the 1980s. In NSW, graduates from Parsifal College found work in one of
the thirteen Steiner schools which opened from 1981 to 1988, such as Blue Mountains
1982, Eukarima (Bowral) 1983, Kangia (Murwillumbah) 1985, Mumbulla (Bega)
1987, Armidale, Cape Byron (Byron Bay) and Kameroi (Belrose), all 1988. Others
found work in the Perth Waldorf School which opened in 1983, or the Samford Valley
Steiner School near Brisbane (1987).

The ‘education course’ was undoubtedly a positive development for the
Waldorf school movement. It was expected that in time the experience gained from
the small beginning would result in improved programmes and possibly an increased
intake of students that would contribute to the growing demand for trained Steiner
school teachers. However, a statistical picture of graduates indicates that the growth
was not as great as had been envisaged. Although some significant developments for
Parsifal College took place, notably in the accreditation of both the Foundation Year
and the Education Year’’ in the early to mid 1990s (discussed below), this did not
significantly affect the student enrolments in the teacher training course. Although
some of the statistics quoted here include figures from the 1990s they illustrate the

inadequacy of teacher supply through Parsifal College in the 1980s.

¥ Alan Whitehead, ‘Teacher Education - The Michaelian Faculty’, in Musagetes: Education Journal
for the Community of Steiner Schools, Vol. 1, No. 3, 1995, p. 5

30 Accreditation was gained through the Vocational Education and Training Accreditation Board
(VETAB) thereby making it possible for students to access AUSTUDY grants while studying.
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Between 1983 and 1996, 328 students completed the Orientation Course in
Anthroposophy. It is fair to state that students were doing this course largely for self
development, and there were no expectations that they would go on to further training.
As it turned out twenty percent of these went on to do the Education year. Between
1984 and 1996, 66 trainees completed the Education Course. This is an average of
five teaching students per year. In the period 1984 - 1995 there were 55 graduates of
the Education Course, of which 36 had taught or were still teaching in 1995. '
Considering that there was such a shortage of teachers, the fact that such a small
number of graduates sought and found employment, and subsequently remained in
employment, is of concern and raises a number of questions for example, about;

* the nature of the selection process - how thorough was the screening procedure?

 the nature of the training - how effective was it in preparing teachers for the ‘real
world’ of the Steiner schools?

» the conditions in the workplace - were the working conditions, such as teaching
demands, resources available, and professional support structures, adequate to keep
teachers in the work force?

This last area, though not strictly within the bounds of this study (and certainly not in

the power of Parsifal College to influence) has a definite impact on why some teachers

left the work-force. The indirect impact was, of course, on teacher demand. These

questions will be explored in a later chapter.

3 (e) Expansion in NSW in the 1990s
Significant developments were brought about in the Parsifal-Glenaeon partnership in

Sydney. The Board of Parsifal College wished to continue to develop the professional

3! Figures supplied by Ann Berney, Secretary of Parsifal College, 1996.
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status of the Anthroposophical Studies courses in the Orientation Year and Steiner
Education courses in the Education Year. It sought ways by which these courses could
become accredited by the Vocational Education and Training Accreditation Board
(VETAB) as well as recognised by tertiary institutions (such as universities) as being
legitimate pathways to further training.

In December 1992 a meeting was held at the University of New England with
representatives of its Faculty of Education, Parsifal College, and some Waldorf
schools including Glenaeon, Lorien Novalis, Eukarima and Naliandrah. The meeting
discussed, among other matters, a proposal to establish at UNE a Waldorf Teacher
Training programme commencing with a Graduate Certificate and extending to a
Graduate Diploma and possibly a Masters, and eventually an undergraduate course.*

The meeting resolved that, before further steps could be taken, it would need
to undertake several tasks, including:
 establishing the real need for such a training
* developing a Course Proposal for presentation to UNE, and

« promoting a Waldorf Training for Teachers in Australia.*

In February 1993 a letter went out to the College of Teachers of all the Australian
Waldorf schools explaining the situation and requesting the following information.

1. The enrolment situation for the last few years and your forecast for the next few years.

2. How many teachers do you have in your school. A break down into Primary School,
High School, Full time and Part Time would be useful.

3. What do you see as your requirements for additional teachers in the next few years?**

32 From minutes of the meeting ‘ Approaches to Waldorf Teacher Training Accreditation’ held on
December 16™ 1992 .Participants were UNE, Dr. Ross Harrold, Priscilla Connor; Parsifal, Leslie Ford,
Susan Haris, Erwin Berney; Glenaeon, David Hatton, John Blackwood, Graeme Harvey; Naliandrah,
David McColl.

* ibid

4 Correspondence to Waldorf School Colleagues by Graeme Harvey, February 19" 1993.
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Fifteen out of the thirty Waldorf schools canvassed responded to the questionnaire,
and although this was only 50% of the schools, it was noted that all the major schools
had responded. The survey revealed that in 1993, of the schools that responded, there
was a total of 219 teachers employed of which 123 were teaching at primary level. At
the time only six schools had high school classes. The projected yearly teacher
requirement was for fifteen new teachers in primary and 3.5 in high school, Full Time
Equivalent.” This suggested an average projected increased requirement of 8.6% of
teachers annually. The data gathered from this survey was obviously sufficiently
positive to convince UNE that there was a ‘market’ of prospective students to warrant

offering a Waldorf teacher training course at the university.

3 (e) N. S. W. in the 1990s ~ Accreditation of Parsifal College Courses
At the same time as this market research was being conducted, the Orientation Course
in Anthroposophy was rewritten and structured in a form that satisfied the criteria for
accreditation. This being done, accreditation status was given in 1993 by the NSW
Vocational Education Training Accreditation Board (VETAB). Consequently
graduates would receive a Certificate of Anthroposophical Studies, which would be
considered the requirement for entry into the teacher training and the kindergarten
teacher training courses.*®

One of the main reasons why student numbers had been modest at Parsifal was
because most students who chose these courses tended to be of mature age and many
of whom had a family to support. Most could not afford to be full-time students,

paying fees as well as maintaining themselves. However, with this step of

% Survey results summary received from Graeme Harvey (Glenacon Steiner School, Sydney), who
collated the information. Also published in Appendix 4 of the Parsifal College submission for VETAB
accreditation of Associate Diploma in Rudolf Steiner Education, June 1994.

3 parsifal College Prospectus 1994.
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accreditation having been achieved, it became possible for the first time for eligible
students to study Anthroposophy and receive an AUSTUDY benefit.

VETAB accreditation was also gained for a two year Course in Rudolf
Steiner Education, comprising the Orientation Year and Education Year in 1993. The
first year’s Orientation Course would give students a broad understanding of
Anthroposophy and develop the artistic background necessary to teach in a Steiner
school. The second year would be on site at Glenaeon Steiner School and would
concentrate on

* the study of education

 the Steiner school curriculum,

* child development and

* skills development for the teacher.

As in the pre-accreditation course, students would spend considerable time in the
. .. . .. 37
classroom observing, assisting and teaching under supervision.

3 () Victoria in the 1990s ~ The Melbourne Rudolf Steiner Teaching Training

Seminar

The MRSTTS courses continued to be offered as part of the Adult Education and
Teacher Training arm of the Melbourne Rudolf Steiner School. Part-time and full-
time courses were conducted in parallel with Parsifal College. In reference to the Full
and Part Time Teacher Training Courses, the prospectus of the MRSTTS describes
how the ‘elements of the curriculum are studied in both theory and practice moving
from Class I to Class VIII.” In addition,

there is a unit of study for one term, considering the child’s development during the
first seven years - which includes working with kindergarten age children. Another
area of study, building from the primary school years, is devoted to the development of
the adolescent, his needs and the High School curriculum.

37 ibid

Chapter 5



237

The study of Anthroposophy together with artistic activities and strong will-directed
activities in the course, develop the future teacher’s potential to meet the growing
child’s needs: therefore much time is spent in developing skills in speech, music,
painting, drawing and movement.*®

The areas of study covered in the Course include those similar to the Parsifal courses,
though no doubt presented with the individual stamp of the lecturers. Some of these
areas included:

« a study of the Epochs’”

e Story Telling

e Speech

e Painting and Drawing

e Form Drawing

» Sciences

* Number work

* Music

e Modelling and Craft work

e Anthroposophical Medicine
e Bio-dynamic gardening, and
» Festivals. In addition, the year’s training included,

six weeks in the classroom on teaching rounds as well as time on a day to day basis
hearing children read. Observations of the children in the playground will be a basis
for practical discussions on the behaviour and characteristics of different classes.*

There were 21 student enrolments in 1993 and 13 students in 1994 doing these full-
time courses. Contact between Parsifal/Glenacon and the Melbourne teacher training
staff was relatively frequent. The leading lectures/teachers were in close contact

through their mutual membership of the Rudolf Steiner Schools Association and it

3% From the Melbourne Rudolf Steiner Teacher Training Courses Prospectus, undated, c. 1995
% ibid. ‘Fairy tales, Animal fables, Myths and legends, Early Biblical times, Greek and Roman history,
Roman Britain, Middle Ages, Exploration of the World. These Epochs illustrate the evolution of human
consciousness that stands behind the curriculum and are continued for a year. These themes are carried
E)Oy the teacher through daily story-telling.’

ibid.
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soon became evident that, because the goals and content of the courses offered by both
institutions were commonly shared, and given the expense of going through the
accreditation process, it was considered the most prudent course of action for the
Melbourne RS Teacher Training Seminar to become a ‘course provider’ for the
courses which Parsifal had just had accredited. This partnership arrangement between
Parsifal and Melbourne was very agreeable to both parties because it provided greater
bargaining power when it came to articulating their courses with UNE awards.

4. Steiner Teacher Education Courses in the 1990s

Having achieved accreditation status, the two-year course was recognised by the
University of New England, Armidale, as an Associate Diploma in Rudolf Steiner
Education and gave students two years credit towards a four year Bachelor of
Education degree. This step was a significant development for the Steiner-Waldorf
school movement in Australia because, in addition to providing a formal pre-service
training in Steiner education, it provided the opportunity for Steiner school teachers to

upgrade their qualifications.

4 (a) Steiner Education Courses at the University of New England (Armidale)

After several years of negotiations, following the initial meeting in November 1992,
between the University of New England (Armidale) on the one hand, and on the other,
Parsifal College, together with Glenaeon Rudolf Steiner School and Melbourne
Rudolf Steiner Teacher Training Seminar, a formal agreement was drawn up which
took Steiner Teacher training in Australia a further step.*' Having established the need
for a more professional training, developed the courses in order to achieve

accreditation, and made a formal agreement with UNE, a mood of optimism became
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discernible within those quarters of the Waldorf school movement that were

concerned with teacher training. Under the spirit of the Agreement, a Senior Lecturer

in Steiner Education, Paul Rubens, was seconded to the University of New England at

the end of 1994* In 1996 Rubens relocated to Armidale to work on campus.

Pamphlets publicising the new courses began to arrive in the Waldorf schools

around Australia. One titled The University of New England Steiner Education

Programme: What UNE offers in Steiner Education lists four ways by which

prospective students could benefit from enrolling at UNE, two of which appear below.

L.
a)

b)

The opportunity for Steiner school teachers to upgrade their qualifications

By means of documented relevant experience, formal training, in-service, workshops,
internships, conferences, etc., one can gain Advanced Standing (a higher entry point)
into the Bachelor of Education degree. This program normally takes four full-time years ,
or part-time equivalent to complete.

If a two-year training has been completed through a Steiner institution such as Parsifal
College, Sydney or the Melbourne Rudolf Steiner Teacher Training Seminar, students
enter the third year of the B. Ed.

Additional credit may be given at third year level if the student has Prior Learning or
has relevant experience over and above the two years training.

. In conjunction with Parsifal College and Glenaeon Rudolf Steiner School, Sydney and the

Melbourne Rudolf Steiner Teacher Training Seminar and the Melbourne Rudolf Steiner
School, an integrated four year Steiner Education Diploma/Bachelor of Education
(Steiner Education) program is being developed. It is intended that this will also satisfy
state school requirements.

The B. Ed. (Steiner Education) program includes specific Steiner units that complement
the initial training, units in other areas in which there can be a Steiner focus or option,
units in other subjects that complement the initial training and required units for satisfying
state requirements.

The initial two year Diploma course in Sydney and Melbourne is offered only full-time.
The third and fourth years of the B. Ed. program, which are studied subsequent to the
Diploma course, are offered by UNE full or part time, internally and externally. In the
latter mode they may be studied anywhere in the world (subject to required residential
schools for any particular unit).

Students may apply for AUSTUDY or ABSTUDY for full time study.

*! None of these negotiations would have come about were it not for the groundwork being laid by Ms
Kit Wyndham, a pastoralist in the New England area, a long time student of Anthroposophy and
founder of the Armidale Waldorf School.

*2 At this time Paul Rubens was in England. While there he wrote five units of study and taught four of
them by Distance Education.
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4 (b). Graduate Diploma in Rudolf Steiner Education at Parsifal College.

The development of the two-year Associate Diploma in Steiner Education at Parsifal
College (Sydney) has already been described. This course, which comprises a one-year
orientation course in Anthroposophy, (or Certificate in Anthroposophical Studies),
and a second year in Steiner education, has been attracting students who already have
an undergraduate degree.” In order to meet the needs of these students a further
development took place in 1998 with the accreditation of a two-year full-time
Graduate Diploma in Rudolf Steiner Education.** This award will be offered for the
first time in 1999.

In practical terms this means that the Parsifal/Glenacon Waldorf teacher
training course will conduct two parallel awards. Both undergraduate and post-
graduate students will do most of the same courses together, however the postgraduate
group will be assessed at a higher standard, in that they are expected to perform at
credit level. In addition there will be some modules specific to the Graduate Diploma
students. These include the following modules:

* Education and Society: Steiner education in relation to current issues,
eg. gender, aboriginal education.
» English as a Second Language (ESL)
e Major Project. An open ended action research project based around one Main
Lesson, including full analysis, implementation and evaluation.

* School Management; How Waldorf schools operate ~ College and Staff

¢ Human Relations; Collegial and parent relations.

¢ Biography and Temperament; Placing teachers’ biography in relation to

general anthroposophical principles of human development.

“ In 1988 there were 10 students doing the Education course, five of whom already had an
undergraduate degree.

* By the Higher Education Board (a group within the Vocational Education and Training Assessment
Board - VETAB) in New South Wales.
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¢ Classroom management.
e Teaching Practice. Between 280 to 300 hours of classroom involvement,
beginning with one morning per week in a class to 3-4 mornings per week

gradually taking on more tasks and responsibility.
The course coordinator acknowledged that the Steiner education year would be full
and difficult to fit it all in, but it would be ‘a direction-giving year’ with a full and
proper process to follow.*
4 (c) The Sophia Centre for Anthroposophical Studies
The Sophia Centre in Perth has been operating since 1995, conducting part-time and
full-time courses in Anthroposophy, the Arts and Waldorf education. Though
students number less than a dozen per year, graduates are enthusiastic about the
quality of the courses being offered. At this stage the course providers have resisted
aligning themselves with any moves that would lead to their courses being
accredited. Their preference is to remain small and maintain a training on a human
scale.

Lectures, artistic and crafts workshops are conducted over four days a week
corresponding to the school day. There is close collaboration and participation by
teachers of the Perth Waldorf school. Visiting speakers, such as anthroposophists able
to contribute to a special topic or course, are contracted where possible, and this

results in a lively, and sometimes unpredictable annual timetable.
4 (d) Teacher Training Course : Cape Byron Rudolf Steiner School

Since 1994 a small beginning was made by a teacher, Lyn McCormick, who
conducted a course consisting of a lecture followed by an artistic activity, one night

a week. From 1996, Gregorio Noakes, a graduate of the Lorien Novalis College of
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Teacher Education, and now teacher at the Cape Byron Rudolf Steiner School,
became involved in the teacher training course, giving weekly lectures and
organising the other activities for the core group of four to six students. The aim is
to give students as broad base as possible in studies of Anthroposophy and
curriculum. Similar to the Lorien training of the early 1980s, students participate in

school activities and assist teachers in various ways. ‘Most of the time they fit in

quite well and add to the “tone” of the school’.*®

4(e) Raphael College

Out of a concern that, despite what was already being offered, there was an
insufficient number of Steiner trained teachers, an initiative that proposes the
formation of an Australia wide College (formally founded in early 1998 and called
Raphael College) aims to establish an independent ‘university’ with the following
features:*’

a) There would be an accredited degree course at university standard (and accepted at
universities), with as much as possible available by distance education.

b) It would aim to offer courses part-time, or full-time either through distance education or
at certain centres, or more likely, a combination of these.

¢) Those aspects of the course that cannot be studied externally, such as the arts, practical
work, human relations training, and teaching practice, would be available at different
centres throughout Australia. Existing training centres are invited to participate as this
course could be offered concurrently with other courses already being undertaken at
those centres.

d) The distance education material and the submission of assignments would be available
in different ways, according to the resources and wishes of the student, such as: by post,
on the World Wide Web, or through locally established learning and support groups.

e) Recognised centres and schools would be encouraged (within their capabilities) to
establish local learning tutorial and support groups for students with perhaps, periodic
visits from tutors.

* Interview with Andrew Hill, Steiner Education course coordinator, based at Glenaeon Rudolf Steiner
School, Sydney. (November 1998)

% Correspondence from Gregorio Noakes. August 1997.

47 The driving force behind this Raphael College initiative was Paul Rubens who, having been
employed by Parsifal College and seconded to UNE as Senior Lecturer in Steiner Education, resigned
from his position in June 1997.
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f) Tutorial assistance would be available to part-time students periodically face-to-face,
by post, telephone, fax, or Email.

g) The first 18 months to two years of the course would be Foundation Studies: personal
development, learning to learn, what is required in university-type work, philosophy,
the arts, the sciences, etc.

h) Third year students could begin to specialise. It is planned to offer courses in addition
to class teacher education, such as visual and performing arts, human relations
(including counselling, etc.), upper school teacher education, and bio-dynamic farming.
48

Thus, out of an intention to make Steiner-Waldorf teacher training more accessible to
a wider group of people, for example, those living in isolated places, or who are not
free to travel away from home to study, a combination of distance education and
attendance of some courses at regional centres, and participation in intensive holiday
courses, would result in accumulation of credits leading to a qualification to teach in a
Waldorf school. As this plan is still in the formative stages it remains to be seen how
well it develops. Accreditation of courses is being sought through the Department of
Education and Training (in NSW), and pending accreditation it is expected that

Raphael College will begin operation in the year 2000.*
4(f) Rudolf Steiner College of South Australia (RSC~SA)

Out of a concern for the need, primarily for more Waldorf teachers but also to provide
general introductory courses to Anthroposophy, some members of the South
Australian Branch of the Anthroposophical Society, along with other interested
people, founded the RSC (SA).”® The College was incorporated in April 1995 and
conducted part-time courses in Anthroposophical Studies and the Arts, and an

Introductory Courses in Waldorf Education. The Board members and staff largely

* From a letter 29™ September 1977 to John Davidson (an Office Bearer of the RSSA) for discussion at
RSSA meeting, 3™ Oct. 1997

¥ Correspondence from Paul Rubens, December 1998.

0 The founding Board members were Maeve Archibald, Noela Maletz, Alduino Mazzone, Gail
McManus, Peter Surguy, Jennifer West, and Bill Wood.
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comprised current and ex-Waldorf teachers, artists and craft people who were also
practising or ex-teachers.

College courses were conducted two days (9.30am ~ 3.00pm) at the premises
of the Anthroposophical Society in Halifax Street, Adelaide. Anthroposophical
Studies courses were offered in the morning, followed by Eurythmy classes, form
drawing, singing and painting, and in the afternoon puppetry and clay modelling were
some of the artistic and practical activities. An introductory course on Waldorf
education was conducted once weekly in the four school terms of 1997. Four of the
five students who participated subsequently secured full-time teaching positions in
Waldorf schools and kindergartens in SA, Queensland and overseas. However, due to
declining numbers and other teaching or working commitments of lectures and Board
members the College went into temporary recess.

There is a proposal currently being discussed to reopen the College with a
possibility that it could become a Course provider for the Parsifal College in Sydney
in the year 2000. There is an ‘in principle’ agreement by the Parsifal Board to accept
the application for providership status pending compliance with Parsifal and VETAB
requirements. Concurrently, some high school teachers of the Mount Barker Waldorf
School, partly in conjunction with the College, are planning a Waldorf high school
teacher training course for the year 2000. It was too early at the time of writing to

provide more specific information on developments in this latest venture.

5. Summary

This chapter has provided a survey of the development of Steiner teacher training in
Australia. From a situation in the 1950s where Steiner teacher training could only be

found overseas we noted the gradual application of different training approaches in an
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effort to meet the increasing need for teachers. In-school and in-service training
(including participation at Conferences) was the predominant method, by which
teachers received, and continue to receive, their Waldorf training. Only with the
founding of Parsifal College in Sydney, with its full-time Education Year in 1984, was
a training of Steiner teachers available which was relatively independent of one
school. Later developments have been the accreditation of Parsifal College courses at

Certificate and Associate Diploma levels, and the integration of these with a four-year

Bachelor of Education (Waldorf Education) at the University of New England. The
recent addition of a Graduate Diploma in Steiner Education is a further promising
development. Some school-based and alternative small-scale training courses continue
to provide additional options for teacher training.

In the next chapter the current training status of a sample of Waldorf teachers
across Australia will be surveyed, and their views about the training they received and

what they consider to be essential aspects of a training course will be examined.
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Chapter 6

Teachers in Australian Waldorf Schools:
Their training.

The previous chapter gave an historical picture of how Waldorf teacher training
developed in Australia. This chapter deals with the nature of the training that current
Waldorf teachers have received. The first section analyses the responses from the
sample of teachers surveyed, the second section examines the content of their training,
and in the third section the teachers themselves review the training which they

themselves received.

Section 1 ~ A Survey of the Current Work-force

1. The survey sample

Between 1996 and 1998 a sample of Waldorf teachers was surveyed in order to gather
data on a range of factors. Teachers in Early Childhood, Primary and High school
positions, as well as those involved in Adult education (mostly Anthroposophical
Studies) and Waldorf Teacher Training were interviewed or completed a ‘Teacher
Training Questionnaire’ or both. This section highlights some of the data collected.

A total of 88 questionnaires were sent to selected Waldorf teachers around
Australia, and 69 or 78.4% of the questionnaires distributed were returned. However,
the group of teachers surveyed was not randomly selected and does not constitute a
representative sample of all teachers, and this should be borne in mind when the
percentage figures are quoted. Also, not all States are equally represented, nor has a
proportional representation from each State, in relation to number of schools in that

State, been attempted. For example, South Australia has only two schools, yet over
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30% of the questionnaires come from them. This was purely for convenience of access
and follow-up.! Table 1 shows the number of questionnaires which were returned

from each State.

STATE QLD | NSW | ACT | VIC | TAS SA WA | TOTAL
TOTAL SCHOOLS 4 21 1 18 2 2 5 54
TOTAL Q’NAIRES 5 19 4 7 2 21 8 69

% Q’NAIRES 7.2 32 5.8 10.1 2.9 30.4 11.6 100

Table 1: Number and Source of Respondents

The sample represents a fraction of the total work-force, about which accurate figures
are not readily available. The difficulty in obtaining data is exemplified by the
following: In 1993 a survey, conducted by Graeme Harvey,” was made of Australian
Waldorf schools to ascertain (along with other data) the number of part and full-time
teachers in the movement, along with the projected additional teacher requirements to
the year 2000. Thirty questionnaires were posted but only fifteen schools responded.
The majority of the schools which did respond were developed schools (and almost all
members of the Rudolf Steiner Schools Association), therefore the majority of the
remaining schools would most likely be very new initiatives or ‘young’ schools with
probably one to five full and part-time staff. Had these responded they might have
yielded an additional 30 staff, thus making a total of 250 Waldorf teachers in 1993.
The Harvey survey established that annually 15 additional primary and 3.5 high

school Waldorf teachers would be employed in Australia. Therefore, four years later,

! Some difficulty was experienced in getting the questionnaires returned, even after telephone follow-
up. Teachers complained about busy schedules and placed the questionnaire in a low priority among the
more immediate tasks to be done. Inevitably some questionnaires ‘slipped to the bottom of the pile” and
were forgotten.

? Graeme Harvey, from Glenaeon Teacher Training course, conducted the survey. See Chapter 5, 3 (e)
‘Expansion in NSW in the 1990s’ for full context of the survey.
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in 1997, the total number would have increased to approximately 325 teachers. Based
on these projections, the sample of the present study represents 21% of the Waldorf
teachers in Australia.

The aim of the present study was not only to gather concrete data about the
training of teachers in the Waldorf school movement, but also to survey the views of a
range of senior teachers, especially those who have been involved in the movement
for many years. Some of the long serving members are founding or pioneer teachers’
and it was expected that their years of experience and involvement would have offered
a broader perspective on the state of the school movement in Australia and the
challenges which it faces.

The questionnaire also specifically targeted, as much as possible, full-time
staff in four categories: Early Childhood, Primary, High School and Teacher Training.
In the primary-teachers group it was the Class teachers who were asked to respond to
the questionnaire rather than the specialist teachers, such as those teaching art, craft,
foreign languages, games and sport etc. The reasons for targeting Class teachers may
be found in the detailed description of their work in the section ‘General
Characteristics of Class Teaching’ in Chapter 3. Nevertheless, included in the sample
is a small proportion of those who had been class teachers and were at the time either
on leave, ‘on sabbatical,” temporary relieving teachers, teaching remedial classes,
doing administrative work, or had recently resigned. The experiences of this group

added further perspectives to some of the questions in the survey.

3 There are 14 founding and 13 pioneer teachers represented in the sample. Founding teachers are those
who were part of the original staff of a school, and pioneer teachers are those who joined the staff
within approximately three years of the founding. A significant percent (39%) or 27 of the 69
respondents, fall into these categories.
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As the study is primarily concerned with teacher education and training, the
purpose was to capture the range and variety of forms of teacher training and
professional development which teachers in the movement had experienced. A range
of views from senior teachers on how teacher training could be improved was also
sought, and this deliberately biased the sample towards the ‘older’ and most

experienced in the work-force.

Area of work Females Males Total
Early Childhood 10 0 10
Primary Teaching 13 23 36
High School 0 12 12
Teacher Training 5 6 11
Total 28 41 69

Table 2: Major Work Sphere of Respondents

Table 2 shows the number and work sphere which the respondents identified as their
major area of work. While the majority of respondents are Primary class-teachers,
there is a fairly equal representation of the other categories. Note that in the sample all
the Early Childhood teachers are female and all the High school teachers are male.
This generally represents the status quo for kindergartens but is not a true
representation of the gender situation in high schools. For example, in 1997 in the
Mount Barker Waldorf School there were 17 full and part-time high school staff of
which 8 are female. In principle there is a striving to achieve gender balance in
Waldorf school staff.

Table 3 indicates the areas of work in which the respondents are currently
employed or have been employed during their working life. Almost invariably, those
who identified themselves as working primarily in Teacher Training can be considered

the most experienced teachers, and it is not surprising that those who accept
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responsibility for training new teachers are drawn from all areas of teaching and

school life.

Mainly | Also - E.C. Primary High T.T. Admin. Total
Early Childhood (EC) 10 4 0 3 1 18
Primary 3 36 3 9 2 53
High 0 5 12 6 1 24
Teacher Training (TT) 3 10 3 11 2 29
Administration 1 2 1 5 0 9
Total 17 58 18 34 6 133

Table 3: Work Spheres in Which Respondents Are or Have Been Employed

While Table 2 shows the actual size of the sample, that is 69 respondents, the total in
Table 3 states that 133 positions were filled. This suggests that, on average, Waldorf
teachers were doing two types of jobs each, sometimes both at once, throughout their
careers. This appeared to be the case most often for senior teachers, who in addition to
teaching their classes were carrying out, for example, administrative duties and
training teachers. These multiple tasks in some cases result in ‘overload and burnout’,
and a number of respondents commented on this more demanding aspect of the work
in Waldorf schools. The issue of work expectations, including the aspects of work in
schools which Waldorf teachers believe contributes to the greatest stress, and the
current and future challenges facing the Waldorf schools, will be discussed in detail in

due course.

2. General background to growth and status of schools

Before beginning an analysis of the survey data it will be useful to have a picture of

the growth of Waldorf schools in Australia so that the data gathered from the sample

of teachers surveyed can be seen in the context of the growth of the whole movement.
Graph 1 indicates that from the founding of the first school in 1957 until the

decade ending in 1969 there was only one Waldorf school. There are no teachers who
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began teaching in those years represented in the survey. In the decade 1970-79, four
new schools opened thus making a total of five schools. Eleven teachers (17%) who
began teaching in this decade are represented in the survey. In the decade 1980-89,
twenty-five new schools opened, making a total of thirty schools, and 33 teachers
(50%) who began teaching in those years are amongst the respondents of the
questionnaire. Finally from 1990 to 1997 twenty new school initiatives were launched,
making a total of fifty-four Waldorf schools. Twenty-two teachers (33%)* who began

teaching in this period are represented.

60

50+

40+

304 B Total schools

20+

10

1956-69 1970-79 1980-89 1990-97

Graph 1: Growth of Waldorf Schools in Australia

The total number includes Waldorf schools in a wide range of organisational stages of
development: Fledgling organisations such as play groups and small kindergartens,
established kindergartens, schools which provide only primary education, schools with
primary and junior high school classes, and larger well-established schools with

classes from Kindergarten to Year 12 ~ including two schools with not only a double

* Three of the 69 respondents constitute some of the Adult Educators in the sample and consequently
have not been included in calculating the percentages of teachers cited in the text and in Table 5.
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stream in the high school but also a teacher training course closely associated with
them.

The majority of the more established schools are members of the Association
of Rudolf Steiner Schools in Australia (RSSA). A large number of schools or school
initiatives are either too small, and not yet eligible to become full members of the

RSSA, or have chosen to remain independent of the Association.

State RSSA Non RSSA Kindergarten Total
Member Member Only
NSW 11 9 1 21
VIC 6 6 6 18
WA 2 0 3 5
QLD 1 2 1 4
SA 2 0 0 2
TAS 1 1 0 2
ACT 1 0 0 1
NT 0 1 0 1
Total 24 19 11 54

Table 4: Distribution of Waldorf Schools and RSSA Membership Status

Table 4, which shows the number of schools in each State and their membership
status, reveals that 30 of the 54 schools are not RSSA members.” It seems
extraordinary that over half (56%) of the schools are not members of the Association.
Whilst eligibility criteria for new schools is stated in the RSSA Constitution (for
example, a new school can only apply to be a full member two years after
establishment) further research is needed to identify other reasons, such as objections
to RSSA policies or structures, which may be held by non-member schools as

justification for not becoming a member of the RSSA.

3. When respondents started teaching

5 Information sheet from RSSA - List of member and non-member schools, 1997. Also 1998 Directory
of the Anthroposophical Society in Australia, pp. 29-34
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Table 5 shows the number of teachers in the sample and the time periods in which
they first began teaching in a Waldorf school. As would be expected, when Table 5 is
compared with Graph 1, the largest number of teachers began teaching in the same
periods that the greatest number of schools opened. The apparent slump indicated in
the period 1985 - 1989 may be an anomaly due to the sample of respondents and may

not reflect the real situation, which clearly shows an increase in the number of schools

founded.

Started Teaching Number of Respondents %

()

1975~1979 11 17

1980~1984 18 27

1985~1989 15 23

1990~1994 19 29

1995~1997 3 4

Table 5: When Respondents Started Teaching

Given that the 1980s and early to middle 1990s saw the ‘mushrooming’ growth of
Waldorf schools, the question of where these teachers came from, and especially how

and where they received their Waldorf training, needs to be examined.
4. Where respondents trained

Although the total number of respondents is 69, the total number of school teachers
(Kinder, Primary and High school) in the sample is sixty-six’. When asked where they
had received their Waldorf training, just over one third of the respondents (25 of the

66 teachers or 38%) indicated that ‘on-the-job’ training in a Waldorf school had been

% Three of the 69 respondents are Adult Educators. As they do not teach children in schools, many of
the survey questions did not apply to them. Therefore they have not been counted as ‘school teachers’
and this explains why the sample of teachers is 66. All percentages are based on this amount (66) unless
otherwise specified.
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the only initial Waldorf training received. However, at least half of these ‘untrained’
teachers already had a conventional teacher training. The remaining 41 teachers (62%)
indicated that they had undertaken a ‘formal” Waldorf teacher training.

Of this group of forty-one, eighteen (44%) trained overseas, and of those
teachers, 14 (34%) attended European teacher training centres and four teachers (10%)
trained in New Zealand.

* 20% of Australian teachers trained in the United Kingdom. Six teachers trained at
Emerson College, Sussex, and two attended the Science Teacher Training Course

at Wynstones Steiner School in Gloucestershire

* 15% trained in Germany. Six teachers attended the following Seminars: Bochum =

1; Kassel = 1; Mannheim = 1; Stuttgart = 1; Witten-Annen = 2
* 10% of teachers (four) trained at ‘Taruna’, in Havelock North, New Zealand

* 20% of teachers (eight) did their training at the Melbourne Rudolf Steiner School,
which, when the teacher training section became independent from the school,
became the Melbourne Rudolf Steiner Teacher Training Seminar

e 17% of teachers(seven) trained at the Lorien Novalis College of Teacher Education

e 17% of teachers(seven) attended Parsifal College

e One teacher received her Teacher training at the Sophia Centre for Anthroposophy

in conjunction with the Perth Waldorf School.
The above forty-one teachers therefore constitute those in the survey who indicated

that they had received a formal Waldorf training.
Eight teachers from South Australia did an introductory course ‘Principles and
Practice of Steiner (Waldorf) Education’ as part of a Bachelor of Education at the
South Australian College of the Arts and Education (now the University of South

Australia)’ and four of these (who are included in the figures above) went on to do

7 This course has been described in Chapter 5. Although it claimed to be an introduction rather than a
training, nevertheless 18.6% of teachers in the whole sample had worked or are now working in one of
the two Waldorf schools in South Australia.
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further Waldorf training in England and Germany. An example of pursuing a pathway
from ‘on the job’ training to formal qualifications is of two teachers who had
previously taught in a Waldorf school, but were considered untrained, so for the
purpose of gaining teacher registration completed their training at the University of

New England (Armidale) through Distance Education.

5. Teaching qualifications

Sixty-six respondents of the survey have been, or are currently teaching in Waldorf
schools. Of these, 58 out of 66 (88%) have gained a conventional teacher training
qualification, such as a Primary Diploma of Education, Diploma of Teaching,
Bachelor of Education, or Graduate Diploma in Education from a range of tertiary
institutions around Australia. Being thus qualified they are either registered or
registrable with a State Government Teachers Registration authority and may
theoretically teach anywhere in Australia. As described in detail above, of these 66
teachers, 41 (62%) also received a formal Waldorf training.

Regarding their Waldorf training, asked whether they received a formal
statement of achievement, or some sort of certification on completion, 61% answered
‘yes’ and 27% answered ‘no’. One example from the ‘no’ group is from a training
setting where there was no formal assessment. The respondent commented that the
training he received, though rigorous in itself, was not formally structured or assessed
because ‘one only discovered one’s competence when one was “on the job”’. The
12% who indicated that the question was ‘Not Applicable’ had received ‘on-the-job’
training and, there being no specific or defined programme of study, a formal
assessment or statement of achievement was presumably considered to be superfluous.

Asked whether their Waldorf training prepared them to teach in any Steiner

school in Australia, 56% answered ‘yes’, 26% answered ‘no’ and 18% either
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answered ‘not applicable’ or did not respond. Some of the ‘yes’ responses were with
qualifications such as, ‘yes, but not in high school’, or the opposite, ‘yes, but upper
school only’, or ‘yes, but subject to different policies of different schools’.

Asked to explain, if they answered ‘no’, two issues were mentioned. Firstly
was the restriction in some States due to ‘not being registered’, and secondly because
of the idiosyncratic nature of their training. For example, one respondent wrote ‘my
apprenticeship training at Lorien would not have served European based curriculum
schools adequately’. On the same point, though a different location, a respondent
commented that the training received was considered, by the trainers, to be the only
acceptable way and ‘strongly discouraged’ involvement in other approaches. This
suggests that if that respondent had remained in that training situation, the option of
teaching in any other school, other than where the training was being provided (or
another like-minded school) would not exist.

Examples of ‘Waldorf fundamentalism’ such as this are rare. On the opposite
end of the continuum another respondent stated that his training prepared him to teach
in a Steiner/Waldorf school anywhere in the world! These examples demonstrate the
wide range of approaches, accountability and professionalism in the training of
teachers in pioneering phase of the school movement.

Asked if they were qualified to teach in a conventional school, eight (12%) of
the 66 respondents answered ‘no’. These were teachers who had not undertaken a
conventional teacher training course and therefore could not be registered. All were
employed in States which do not have teacher registration requirements, such as
NSW, ACT, and WA.

In summary, the training status of the 66 teachers in the sample is as follows:

» 88% received conventional teacher training (58 respondents)
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* 62% received a ‘formal” Waldorf training (41 respondents)

* 38% received their Waldorf training ‘on the job’ (25 respondents)

» 88% of those with a formal Waldorf training had already received a conventional
training (36/41). Only 12% (5/41) received a Waldorf training alone.

* 82% of those who said they learned Waldorf methods on the job had already
received a conventional training (18/22). Only 18% learned exclusively while on
the job (4/22).

These figures show that:

1) having received a conventional teacher training is commonly shared by an
overwhelming majority of Waldorf teachers,

2) over half of the teachers in the sample received a formal Waldorf training, and

3) those who were trained on the job make up the smallest group.

However, the situation in the ‘real life’ school setting is not always as straightforward
or clearly defined as the percentage figures might suggest. Formal teaching
qualifications on their own are seen, by some teachers, to have limited relevance
because while training and qualifications are useful, and in some States, necessary,
they cannot guarantee to ‘produce good Waldorf teachers’. Using this line of argument
one respondent commented that some people are ‘born teachers’ and that a possible
consequence of having to satisfy teacher registration criteria might be that ‘[someone
of the calibre of] Socrates would never have been registered’.

This raises the question of how accountability criteria can realistically
incorporate the less tangible, what Steiner called the ‘imponderable’,® element

whereby success in teaching may be determined more by quality of the ‘spiritual

¥ Steiner uses this term en passant in his educational lectures. See for example The Renewal of
Education, op. cit. p. 70
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relationship’ between the teacher and the students than by the teacher’s training and
qualifications. In this regard, refer to the points raised in Chapter 3, Section 1.

Despite the imponderable factor, which applies whether one is trained or not,
the percentage figures do give a general picture of the training status of Waldorf
teachers, and as such are useful indicators. The general picture that does emerge from
the sample is that the majority of Waldorf teachers have received both conventional
training as well as additional training in Waldorf education, and therefore generally
constitute a highly specialised and, in the majority of cases, a highly qualified work-

force.

Chapter 6, Section 1
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The Content of Their Training

In the questionnaire the content of a Waldorf teacher training course was grouped into
twelve categories, accommodating the range of subjects and fields of activity which
should reasonably be covered in an ideal training. These fields were gleaned from a
number of prospectuses of Waldorf teacher training courses from around the world.
The twelve categories should be seen as spokes on a wheel rather than a hierarchical
order of priority.

1) Basic Anthroposophy (Seven fields were listed)

2) Waldorf Pedagogy

3) The Arts (Seven Visual and Performing arts were listed)

4) School organisation and management (including The Threefold Social Order, The
College of Teachers, Conducting teachers meetings, Relationships with parents)

5) Meditative Training

6) Teaching Practice

7) The Crafts (Five basic crafts were listed)

8) Games and Sports

9) Child Development (Early and Middle Childhood, and Adolescence)

10) Curriculum Development (Kindergarten, Primary and High school)

11) Teaching Methodology (For Early Childhood, Primary and High school)

12) Classroom management

Waldorf teacher training courses in the past have tended to be general in content, that
is broad and comprehensive. Until the mid-1980s most Waldorf teacher training

courses were primarily directed to preparing primary school Class teachers." It was

! This has already been described in Chapter 4, Section 3, and in Chapter 5.
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only in the mid-1990s in Australia that formal training courses for Early Childhood
teachers were founded.” There is only now emerging a clearly apparent need to
develop a training program for Waldorf High school teachers ~ mainly because many
of the schools which began in the late 1980s and early 1990s have embarked, or are
now ready to embark, on a high school programme. Almost invariably the high school
teachers in Australian Waldorf schools have received a conventional teacher training
and learned Waldorf pedagogy on the job.’

Returning to the questionnaire, in the section titled ‘About the Content of Your

Training’ respondents were asked to indicate the areas or topics included in their
training and, if necessary, to add any relevant ‘Others’. The aim was to discover the
training that teachers in Early Childhood (EC), Primary (P) and High School (H), and
those now working in Teacher Training (TT), have actually received. What follows

are the results of each category listed in the questionnaire.

Basic Anthroposophy

Regarding Anthroposophy, a brief introduction to some of these topics was given in
Chapter 2, Section 2 in ‘Steiner’s Educational Philosophy.” In the questionnaire,
respondents were asked to tick the subject which had been included in their training
course. These were tallied and the results appear in Table 1. The total returns (shown
in the 6™ column) refer to the number of respondents who filled in that part of the
questionnaire, and the percent (in the 7™ column) refers to the ratio of total responses

to that question to the total number of respondents (69) expressed as a percent.

? See Chapter 4 Section 2 ‘Developments in Early Childhood Teacher Training’.

? There are some exceptions. Four high school teachers in the sample, in addition to conventional
training, have done a Waldorf high school teacher training course (3 in Science, 1 in Workshop crafts
and sculpture). Two trained in England and two in Germany. Three of the four teach in the same school
in South Australia.
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Subject EC P H TT Returns %
Philosophy of Freedom 8 22 5 6 41 59
Nature of the Human Being 9 22 7 7 45 65
Evolution of Consciousness 9 21 6 6 42 61
Reincarnation and Karma 9 16 7 7 39 57
Spiritual Hierarchies 9 13 5 5 32 46
Steiner’s Christology 5 9 2 4 20 29
Goethean Science 6 18 6 6 36 52

Table 1 ~ Subjects in Basic Anthroposophy

For example 45 people said they studied the subject ‘Nature of the Human Being’ in
their training, and these respondents make up 65% of the total respondents.

Table 1 shows that less than 50% of the respondents indicated that the topics
Spiritual Hierarchies (46%) and Christology (29%) had been included in their
training. This data simply tells us that the topic listed was included in their training
but can reveal nothing about whether it was studied deeply or only covered
superficially. It was intended to be a broad survey and that kind of detailed
information would have made the questionnaire dauntingly long. Nevertheless some
respondents added comments. For example, one commented that these topics had
become ‘life-long areas of study since their introduction in the training course’.
Another wrote that she had studied all these topics ‘over the years’ in
Anthroposophical Society study groups, lectures or workshops, but not in any formal
way in her initial training. This suggests that even though an exposure to the topics
may not have been received in a formal training, the same knowledge may have been
gained by association with Anthroposophical Society study groups, or through private

reading.
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Considering that Steiner unambiguously stressed the crucial importance of the
study of Spiritual Science or Anthroposophy (refer to Chapter 3, Section 1) these
figures appear rather low. They raise a number of questions about the emphasis placed
on these topics in the training which the respondents received, and on the depth of
understanding of, and possibly the commitment to, the philosophical basis of Waldorf

education.

Waldorf Pedagogy

Waldorf pedagogy derives its justification from Steiner’s educational philosophy,
which itself has its basis in the broader world view expressed in Anthroposophy.
Steiner’s educational philosophy not only has a clearly articulated epistemology and
metaphysics, but also a practical methodology which can ground the ideas in the
practical reality of the classroom. In the first training course for teachers (described in
Chapter 3, Section 2) and in later educational lecture-cycles, and the Conferences with
teachers from 1919 to 1924, Steiner provided numerous suggestions and indications to
be taken up and developed.

In addition to learning the basic principles of child and curriculum
development and teaching methods, the underlying subsidiary aim of the pedagogical
aspect of the training is to stimulate teachers to respond to Steiner’s challenge to
integrate his ideas with their own experience and research and to freely apply them
without resorting to ready-made recipes.

Some Waldorf teacher trainers believe that an anthroposophical pedagogical
training intends to awaken and stimulate the ‘will to work’ in prospective teachers,

and through them in the students they teach. Clearly, this is not a short-term project.
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Two respondents engaged in teacher training* mentioned the importance of ‘engaging
the will’ of the teacher trainees. Another senior trainer commented on the relative
weakness of the ‘will forces’ in young men and women today compared to twenty-five
years ago. In an interview this lecturer > observed that, in her experience of training
over the past twenty-five years, the level of energy and endurance or ‘staying power’
in the young seems to have diminished, and although contemporary trainees were
more creative, sensitive and aware of the ‘state of the world’, they were also more
prone to suffer from immune deficiency disorders, such as allergies and chronic
fatigue. She felt great concern about the, in many cases, delicate bodily health of
teachers, observing that having a ‘wonderful Waldorf training” would be of little use
to sick teachers, or those who did not have the energy to deal with the youthful vitality
of students in their classes. It was argued, that an effective process of ‘awakening the
will” of students was necessary, and a pedagogically healthy teacher training,
providing a balanced program of activities to exercise head, heart and hand, would act
therapeutically to strengthen the will forces.

Returning to the subject of Waldorf pedagogy in the questionnaire, when
asked to indicate whether the Study of Man lectures, and any others, had been studied,
the response was overwhelmingly positive. 90% of respondents indicated that the
study of these lectures had been included in their training. This high response is not

surprising bearing in mind that 62% of respondents had completed a formal Waldorf

* In order to maintain confidentiality, the identity of questionnaire respondents and interviewees will not
be published. In order to differentiate the comments of different interviewees, they will be referred to
by a letter of the alphabet which is not an initial of their name.

’ Interviewee ‘A’ has also been involved in training many young people in anthroposophical service
activities other than education.

® The theme of the environmental stressors which act to weaken the ‘will forces’ in children, and the
therapeutic educational activities used for ‘strengthening the will” has been the subject of at least three
national and international conferences for Waldorf teachers in the past five years.
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training, and therefore would be expected to have had some exposure to these lecture
courses, and that the remainder who trained on-the-job would have either read some
of the lectures or studied them with colleagues in teachers meetings.

Although 10% did not respond positively to this question, this does not
necessarily mean that they are not familiar with Steiner’s pedagogical lectures. Indeed
it would be most strange for them to be working in a Waldorf school if this was the
case. What is more likely is that the question was misinterpreted. For example, a
number of respondents who did not do a formal training course marked the question
‘Not Applicable’ or left it blank, thinking perhaps that the question did not apply to
them, though one commented that she had studied the lectures ‘on my own’.

Thus the degree of exposure to Steiner’s educational lectures varies. One
respondent said that he had studied ‘all educational lecture courses of Steiner’, while
another commented - in relation to the depth and difficulty of the Study of Man lecture
course- that he was ‘still working on this one! Frequently!” Although the Study of Man
cycle includes three volumes (Study of Man, Practical Advice to Teachers, and
Discussions with Teachers), it is possible that, because of the way the question was
framed, this inclusion of the three volumes under one name was not understood. This
may explain why some respondents mentioned them separately or only mentioned the
first volume. Indeed, after Study of Man, Practical Advice to Teachers was the text
most cited. The questionnaire would need to be re-worded to elicit a more
differentiated response.

Other lecture courses or works by Steiner which were most commonly
mentioned under ‘Other’ in this question were: The Education of the Child in the
Light of Anthroposophy (A booklet based on a lecture, first published 1909), Waldorf

Education for Adolescents (Eight lectures given in Stuttgart in 1921), The Spiritual
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Ground of Education (Nine lectures given at Manchester College, Oxford in August
1922), A Modern Art of Education [also published as The New Art of Education],
(Twelve lectures given in Ilkley, Yorkshire in August 1923), , and The Kingdom of
Childhood (Seven lectures given in Torquay in August 1924). Also mentioned were
Balance in Teaching, Meditatively Acquired Knowledge of Man, The Child’s
Changing Consciousness, Curative Education, and The Conferences 1919-1923.
Apart from the Study of Man course, the lecture cycles delivered in England
were the most frequently mentioned as having been studied by those in the sample.
These lectures are as readily available as the others but because they were delivered
later in Steiner’s life (1923 and 1924) and to an English audience, such as the
founding teachers of the first Waldorf school in England, they seem to have a special
appeal. One commentator suggests that in these lectures, Steiner © wished to speak of

those elements of vital importance to the English speaking peoples’.”

Child Development, Curriculum Development and Teaching Methodology.

Waldorf pedagogy is an integrated teaching methodology in which curriculum
development is directly connected to child development. Therefore the responses to
the questions relating to Child Development, Curriculum Development and Teaching
Methodology will be considered together.

In the section ‘About the Content of Your Training’, the following information
was sought: “Depending on the year level you chose to teach, tick the appropriate

areas covered [in your training]”. The responses have been tabulated below.

E.C. P H T.T. Responses %

" Stewart C. Easton, Man and the World in the Light of Anthroposophy, Anthroposophic Press, Spring
Valley, NY, 1975, p. 409
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Early Childhood 10 20 4 4 38 57.6
Middle Childhood 6 28 5 3 42 63.6
Adolescence 2 8 7 2 19 28.8
Table 2 ~ Child Development
E.C. P H T.T. Responses %
Kindergarten 9 15 0 3 27 41
Primary school 5 29 4 3 41 62
High school 1 5 8 1 15 23
Table 3 ~ Curriculum Development
E.C. P H T.T. Responses %
Early Childhood (K) 9 11 0 3 23 34.8
Middle Childhood (P) 4 25 5 3 37 56
Adolescence (H/School) 1 4 9 2 16 24.2

Table 4 ~ Teaching Methodology

These tables clearly reveal what would be expected, mainly that the specialists in each
level of schooling (vertical columns) constitute the largest number of