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CHAPTER FOUR

SUMMARY AND CONCLUSION

Summary
Waldorf education emerged out of the background of the ideas of some German educators of the late 19th century and the progressive education movement in the first two decades of the 20th century. After the opening of the first school in 1919, the Waldorf education movement spread across the world at an increasingly rapid rate. The groundwork for its genesis in Australia was laid by the Anthroposophical Society, and after the beginning in 1957 there was a period of quiet consolidation followed by sporadic developments in the 1970s and a steady proliferation of new schools in the 1980s.

In reviewing the period from the arrival of Waldorf education to Australia up to the present, a number of characteristics of Waldorf schools, elements which have contributed to their survival and success, and the challenges which face them have been considered. As a conclusion to this paper the major characteristics will be summarised. 

The role of Anthroposophy: The Anthroposophical society has had a significant role in the founding of the first schools, especially in providing vision, inspiration and spiritual support. In addition, the degree of commitment to and study of Anthroposophy, and Waldorf pedagogy, and the direct involvement in the arts by the founders and later teachers has clearly determined the strength of the schools. However, the general trend, largely as a result of the rapid growth in the 1980s, has been a diminution of the unambiguous commitment to Anthroposophy by teachers, and has resulted in a dilution of Waldorf pedagogy. This is a world-wide phenomenon and provides the greatest challenge to the Waldorf school movement today.

School Client base: Despite the very active nucleus of anthroposophists in the founding  schools, the greater proportion of parents had little or no relation to Anthroposophy. Anthroposophical Society membership has always been relatively small in Australia. In 1994 there were less than 800 members in the whole of Australia, the majority being in the larger cities like Sydney and Melbourne. Given that formal membership of the Society is not the only definition of an anthroposophist, it is not possible to specify with any precision the number of people identifying themselves as part of the anthroposophical movement. An educated guess would be that less than 20% of families in school communities are actively involved in anthroposophical activities.
 While this clearly points to what the client base is not, reference to the nature of the parents who chose a little known alternative school movement for the education of their children has already been made in chapter three in the section "Parent population and growth in student numbers". More research in the area of occupations and educational values of parents choosing Waldorf education could be undertaken.

School governance. The division of the school into three major areas; the educational, social and economic, was a commonly employed management strategy. Invariably the control of educational policy making lay with the College of Teachers which bore the professional responsibility for its implementation. Parents had little or no direct say in this sphere. The pioneer schools with strong teacher leadership assumed control of educational policy from the start. The willingness on the part of parent communities to accept that the implementation of the educational principles was the responsibility of the College of Teachers, and to support teachers' professional freedom and creativity has been of fundamental importance to schools' effectiveness. 

The involvement of parents in the non-educational management of the school, notably in the social sphere and in financial planning and management, capital works planning and development, and liaison with government authorities has in theory been encouraged and has been both ideally and practically necessary for a school's survival. Most schools have a Board of Management made up of parents, teachers and friends (such as a member of the Anthroposophical Society). The Boards are the legal directors of the school when it is incorporated as a company (such as the Melbourne Steiner School), or in the case where it was founded by a parent group rather than teachers (such as in the Perth Waldorf School and Tarremah Steiner School in Hobart). We have noted the unique case of the Mount Barker Waldorf School which is totally owned and directed by the College of Teachers. Thus the style of school governance varies from school to school but rarely approximates the ideal. In larger more established schools parents rarely find their way into school management committies unless by invitation, and control is almost exclusively maintained by the Colleges of Teachers. In newer schools voluntary parental support is common.

Parental involvement in the Social and Economic spheres of a school's life have generally been less exclusive and mostly welcomed. However it is a continuing task of the Colleges to persuade new parents to continue to support teacher autonomy as there seems to be a greater desire for some parents to become more directly involved in influencing their children's education. 

In most Waldorf schools not much persuasion is required since their children's apparent enjoyment of school and the sometimes impressive progress in their development is enough to convince parents that teachers can be trusted to "run the show". Newer schools, which are still establishing their credibility, continue to be asked to justify their programmes. When parents question teachers further about what they are doing, and why, they are inevitably confronted by the huge body of knowledge of Anthroposophy underlying the educational ideas. To proceed further seems, for many, too daunting a prospect, but for the few who persevere it may result in stronger support for the school, and for some a deepening interest in what their children are experiencing may lead to enrolment in a Steiner teacher training course. 


Parent / Teacher relations: The creation of strong social relationships within school communities, characterised by dedicated teachers and supportive parents has been crucial for survival during difficult periods and for the eventual success of the school. That is not to say that some parents have not been critical of the social structures in the school communities in which a too close and uncritical adherence to Anthroposophy or the "Waldorf way" has created social bonds which at times have resulted in exclusivity and the formation of cliques into which some new parents have not found easy acceptance. In like wise strong Colleges of Teachers have appeared as inpenetrable fortresses and too remote from the parent body. 

School relations with government bureaucracies and local communities: In general, schools which have flourished have developed and maintained good relations with Education Departments, Government bureaucracies and the local community. The emphasis and skill to maintain good relations has varied from school to school. Relations between some bureaucrats and some schools have at times been strained due to what the 'inspectors' have judged to be a school's inadequate accountability procedures and the school has judged to be bureaucratic pedanticisms. Local communities often resent new developments, especially 'strange' schools, in their area and it often takes a few years for a school's credibility to be established and good community relations to develop. 

Government funding for non-government schools: The propitious socio-political climate towards non-government schools and the requisite funding to support them through per capita and capital grants has been an important contributing factor for the growth of Waldorf schools and highly instrumental for their survival. However, many new Waldorf schools, either through naivety or inadequate advice as to how to apply for funding, have been allocated an inappropriately low funding category. Increasingly stringent eligibility criteria have made the founding of new schools more difficult. Some see this as placing Waldorf schools at a disadvantage and a deliberate attempt by the Labour government to limit the spread of alternative education because of the drift away from State education to which it is idealogically committed, while others see it as a 'blessing in disguise' because it encourages realistic planning and ensures viability.

Publicity and promotion of Waldorf schools: Waldorf schools have not, in general, been overly keen to widely publicise their existence. The founding schools, as well as many of those that followed, were not in a position, mostly due to lack of staff and resources, to cope with large numbers of students, and so it was not in their interest to become too big too soon.
 It was also generally believed that the school should gradually "grow from the bottom up" thus ensuring the best benefits of the integrated curriculum. Knowledge of a school's existence was usually passed on by word of mouth. Talks to various groups in the community was a regular feature, but most publicity was directed to schools' Open Days where prospective parents could see children's work and speak to the teachers. Fundraising fetes or fairs were other avenues for the schools to advertise their presence in the community. Public talks by visiting lecturers were also utilised and schools would promote Waldorf education and themselves through radio interviews or newspaper articles. In more recent times advertisements as well as feature articles on Steiner education can be found in national alternative magazines such as Simply Living or tabloid newspapers such as The Adelaide Ray.

Conclusion
This project as a whole has highlighted the historical and organisational aspects of the Waldorf school movement, especially its origins in Europe and the early development in Australia. In the attempt to outline the major characteristics of the Australian schools in more recent times it has become obvious that much more work could be done in documenting the many efforts that have been made in developing the organisational, methodological and theoretical aspects of Waldorf schools and the educational philosophy they espouse. The project has also highlighted the lack of systematic organisation of documentary information. There is clearly much anecdotal information but relatively little effort has been directed to the writing of formal histories or analyses of various schools, although this now appears to be changing. For example, the educational journal for Australian Steiner schools, Musagetes, has begun to publish short essays on the founding of schools, and a Glenaeon teacher is undertaking a formal history of the school as a Masters thesis in 1995. The present study is no doubt an expression of the prevailing mood to record the schools' stories before the leading founders are no longer present to tell their version.

There are many areas that could benefit from further research , such as why some Waldorf schools (at least four) started but did not continue. The common efforts at survival of Waldorf schools and other alternative schools could be compared and contrasted. A thorough comparison of the curriculum of the early Theosophical schools with those of Waldorf schools would clarify the similarities and contrast the differences between them. It has been mentioned that, with regard to multicultural aspects, there is a decided skewed profile biased towards white, middle class Anglo-Australian students. Why is this the case? Does bias exist elsewhere within the school movement? How do the schools rate, for example, with regard to gender dominance? 

On another level, further research could be done on the effectiveness of the Rudolf Steiner Schools Association in carrying out its aims. Is it tough enough in its expectatios of membership, and does it have adequate accountability procedures to maintain standards in its member schools and hence the credibility of Steiner schools in Australia? The integration of Waldorf schools under the State umbrella is another area which could be pursued, especially as there is already a precedent in the Steiner stream in the Moorabbin Heights Primary School in Victoria.
One of the great burdens for Waldorf schools has been to find ways of documenting student achievements without falling prey to the categories that guide institutionalised testing and assessment procedures. At admission interviews parents often want to know: What culturally acceptable ways are available for Waldorf pupils to show their accomplishments? How will they do when they move from Waldorf to another school if they have not had the necessary drill and skill exercises that dominate life in many other schools? How will they do in a state high school after seven years of non-competitive testing? Will the responsibility learned in a Waldorf school carry over to a new context in which responsibility may pale before achievement on arbitrary tasks as a criterion of excellence? After high school, how do students perform, where do they go for tertiary study, and what kind of employment do they take up? These questions have a strong role in Australian culture, and Waldorf teachers' answers have not always been impressive to parents who want their children to succeed in traditional ways.

It has been our task to consider the founding and development of the schools, and not their social/cultural purposes, yet their founding is closely connected with these purposes. The Waldorf schools have been small islands of culture within the larger multi-cultural Australian environment, an environment which, by and large, pays little attention to spirituality and has few methods of systematic enquiry into the ultimate concerns of our existence. Waldorf schools have been powerful in confronting the spiritual void of mainstream culture but have done so in a small way as isolated cultural islands. If they were as good at countering social, structural and cultural dilemmas as they are at healing spiritual scars, then they might be a stronger alternative to mainstream education.

Waldorf education in Australia is a relatively untested alternative. Its main accomplishment so far is the establishment of approximately thirty five mostly fledgling schools serving largely the children of the middle classes. Waldorf ideas are attractive and promising but it is not yet known what impact they will have on Australian mainstream education and culture. The issues raised above are fertile areas for further research. Such research could benefit the Waldorf school movement in particular, and would add to the body of knowledge of the Australian progressive education movement. This paper is a first contribution to this end.
� This danger/challenge to the school movement was already foreshadowed in 1983 in a report at the Waldorf World Conference of Teachers in Dornach, Switzerland, by Dr.Virginia Sease, the representative of the North American Association of Waldorf Schools.





� This guess is based on a count of people in the Parent Information and Address Book of the Mount Barker Waldorf School and comparing it with the membership list of the Anthroposophical Society in S.A. 


� In the larger schools parents or ex-parents with management, financial or legal expertise and who have some connection with Anthroposophy are normally invited onto the Board of Management or School Council.





� This has occurred in all the larger schools. Some parents have become assistants others have undertaken State teacher training in addition to Steiner teacher training to qualify as teachers.





� This was clearly the case for the Mount Barker School which was initially viewed with suspicion (especially by some of the conservative Lutheran members of the community), but is now an accepted community asset. Also the fundamentalist Christian lobby against the location of the Samford Valley School failed its legal challenge and now the community is more accepting of the school.





� Within the circle of the Anthroposophical movement advertisements for teachers and announcements of the prospective opening of a school could be found in the Anthroposophical Society's national journal as well as the publications of the various state branches.








